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A STUDY OF RELEVANCY IN HIGHER EDUCATION 
AS PERCEIVED BY BLACK COLLEGE STUDENTS: IMPLICATIONS 
FOR STRUCTURAL AND PROGRAM CHANGES 
(July 1971) 
FREDERICK R. PRESTON 
B. S. - University of Hartford, Hartford, Connecticut 
ABSTRACT 
The primary thrust of this study involves the clarification of 
the term "a relevant education" as it relates to Black students in 
higher education. Specifically, this study ultimately attempts to 
determine what basic criteria are used by Black college students 
attending predominantly white universities to define a relevant 
education. Thus, the study was designed to provide a vehicle through 
which Black college students could systematically select and report 
the prominant criteria they use to assess the ability of universities 
to meet their needs as perceived by the students. 
The research design for this investigation was developed as a 
descriptive field study. As such, the basic research instrument used 
in the study consisted of an interview schedule constructed by the 
researcher. The basic content for the interview scheduled was derived 
from the personal and professional experiences of the researcher, a 
review of literature concerning relevancy of higher education, and 
pilot study conducted by the researcher at the University of Mas.a- 
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chusetts during the spring semester of 1971. The format of the 
interview schedule was designed to elicit data in the following areas 
of Black college student perceptions: (1) a list of criteria concerning 
relevancy of higher education for the Black students at each 
university sampled; (2) a list of common criteria related to the 
relevancy of higher education among Black students across the sampled 
universities, (3) the priorities of these criteria for the participants at 
each university; and (4) the common priorities of these criteria 
across the universities sampled. 
The research instrument for the study was administered to a 
stratified (freshmen, sophomores, juniors and seniors) sample of 
volunteer participants. These participants were recruited from the 
Black student populace at the University of Hartford (N=37), University 
of Massachusetts, (N=50), Ithaca College (N=9), and Cornell University 
(N^SS). More specifically, the sample population for the study was 
comprised of 10% of the Black undergraduate population at each 
school, except the University of Hartford where 28% of the students 
were sampled. A total of 151 Black undergraduates participated in 
the study. This represented 77 female students and 74 male students. 
The major statistical analysis employed in this study consisted 
of simple data description. One-way and two-way frequency distribu¬ 
tions were used to examine the basic criteria for relevance in higher 
education chosen by the participants, and to study the relationships, of 
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sex and school class to the ranking according to priority of these 
criteria by the participants, respectively. 
The results of the study suggest that there are at least sixteen 
basic criteria with which Black college students identify concerning 
the relevance of the educational experience provided by institutions 
of higher education. That is, documentation from the study revealed 
that the same criteria were considered important by all groups of 
participants. However, there was some variance between the groups in 
terms of the degree of importance of these basic criteria. The study 
was not able to demonstrate any effect due to sex or school class. 
The major limitation of the study lies in the area of the interpre¬ 
tation of the results. It is important to realize that all generalizations 
are limited by the fact that the study was conducted at four predominantly 
white universities in one geographic section of the country. As such 
the results are most specific to said types of universities located in 
the northeast section of the nation. 
In conclusion, it should be noted that a major contribution of this 
study relates to its recognition of the students' input as important to 
the problem of providing a meaningful education experience for Black 
college students. It represents a first step in the direction of providing 
comprehensive data on the desires of Black students concerning the 
relevance of higher education which to date has been lacking. This 
researcher views the availability of this type of data as crucial to 
the efforts of those involved in trying to improve the effectiveness 
of universities in providing Black students with an education that 
addresses their needs as Black people in todays society. 
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CHAPTER I 
GENERAL STATEMENT OF THE PROBLEM 
Introduction 
Many educators, social scientists, and social critics have expressed 
concern in recent years over the inability of institutions of higher education to 
provide a worthwhile educational experience for today's college student. 
Representative of this concern is a remark by Harold Taylor: 
The total effect of this system is therefore 
to divorce learning from life, to put the student 
in a passive role, and to force him through 
the study of materials which are irrelevant to 
his own interests and to the needs and problems 
of the society around him, (1971, p. 73). 
A related issue receiving as much, if not more, attention is a concern 
over the inability of higher education institutions to provide a meaningful 
educational experience for Black college students. This concern is specifically 
directed toward white institutions of higher education. Keniston speaks directly 
to this issue of the Black students' higher educational experiences when he 
describes the university community as a place that deprives Black students of 
esteem, dignity, and a sense of their own value, (1970). Other authors have 
indicted institutions of higher education as perpetuators of institutional 
racism, (Shaw & Wisdom, 1969). 
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Background Information 
Although books and articles describing the ineffectiveness of colleges in 
serving Black students have provided some impetus towards creating a pressure 
to solve the problem, this author believes that three other factors have provided 
the primary thrust which puts this problem in the limelight. 
The first of these factors is the relatively early concern in the educational 
professional community over the under-enrollment of Black students in 
institutions of higher learning. Evidence of low Black student enrollment can 
be seen in the fact that in 1968 Black students composed only 5-6 per cent of 
the total college student population, whereas about 12 per cent of the college-age 
population in this nation at that time was Black, and a large proportion of the 
Black students (between 40 and 50 per cent) were enrolled at predominantly 
Black institutions.1 Well aware of this situation,institutions of higher education 
began to institute new recruitment programs specially geared to increase the 
accessibility of a college education to Black students early in 1965. Colleges 
were further stimulated to develop these Drograms by passage of federal 
legislation such as the Higher Education Act of 1965 which contained several 
provisions focusing on Black student enrollment in colleges. Significant in this 
^Primary source: Department of Health, Education, aid Welfare, Office 
of Civil Rights, ’’Undergraduate Enrollment by Ethnic Group in Federally 
Funded Institutions of Higher Education, " Fall, 1968. 
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drive to recruit more Blacks is the fact that it was directed primarily at Black 
students from lower income families. Black students on predominantly white 
campuses prior to 1966 were typically from middle class families (Long & 
Foster, 1970). 
The result of this drive to increase the enrollment of Black students, 
though not totally unexpected by college administrators, was a shock and surprise 
to the university bureaucracy. The arrival of these new Black students on the 
college campuses across the country was accompanied by a strong pressure by 
the Black student populace to have the university community address itself to 
their needs. Somewhat backed up against the wall, university administrators 
around the nation became concerned with meeting the educational needs of this 
new Black student. Bayer and Boruch have commented on the university 
community's recognition of pressure resulting in the institution of new student 
services, (1969). 
The second factor which has motivated serious questions about the 
quality of the higher education experience provided Blacks is the evolving 
sophistication in knowledge of the learning process beginning to be illustrated 
by Black parents. As recently as the late 1960's Black parents began to ask 
questions about the educational experiences of their children which developed 
new kinds of concerns for the educational welfare of these students. One such 
concern being voiced by Black parents centers in the concern for the psychological 
welfare of their children. Charles V. Hamilton comments upon the fact that 
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Black parents have begun to insist that educational institutions attend to the 
psychological needs of their children as well as to their academic welfare, 
(1968). The effect of these concerns has been to put more pressure on the 
shoulders of university administrators. 
The third and perhaps most illustrative factor providing a thrust for the 
resolution of the Black educational problem has been provided by the Black 
college students themselves. Protests demanding changes in programs to make 
their educational experience more "relevant" have been staged by Black students 
in all sections of the nation. Although Black student protests on predominantly 
white college campuses began in 1967, these protests did not begin to dominate 
the campus scene until 1968-69. At least one study found that protests related to 
the issue of Black recognition on campuses occurred in 49 per cent of the 292 
colleges experiencing stuck rl protests in the first six months of 1969. Just a 
few examples of the colleges which experienced Black protests during the 
period 1967-69 are: San Francisco State, Columbia University, Beloit College, 
Ohio State University, Brandeis University, University of California at Santa 
Barbara, and Cornell University. 
Again, the common theme throughout all protests by Black college students 
was, and still is, a demand that white institutions of higher education provide 
2"Student Strikes: 1968-69." The Black Scholar 1:3-4, Jan-Feb, 1970 
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the Black with a "relevant education." It is this expression, "relevant 
education, " and its relationship to the Black student’s dissatisfaction with the 
education provided by predominantly white institutions of education on which this 
study focuses. 
Statement of the Problem 
A very important problem evident in the movement to have universities 
meet the needs of Black students is that very few educators, if any, know 
definitelv what the Black students mean by "relevant education. " Indicative of 
this lack of knowledge is the belief, held by many, that even the college 
administrators on campuses where protest by Black students have taken place 
do not know what the students are saying. Speaking of these administrators 
Edwards states, "Most have not. the foggiest notion of what Black students mean 
by a relevant education, " (p. 202). Augmenting this problem is the fact that only 
extremely limited opportunities have been provided students to voice their 
opinions. Generally, the only opportunity Black students have had to be heard 
has been during covert or overt campus crises or in the aftermath of such 
crises. It is questionable whether such an explosivelv tense environment can 
provide an effective forum at which students can have their perceptions clearly 
understood. A traumatic situation of this type rarely, if ever, ends in a 
sincere attempt by educators to help students conceptualize and operationalize 
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what thev mean by such a fuzzy concept as ’’relevant education. " Instead, what 
usually takes place is a debate over a list of demands brought forth bv the 
students. Much of the students' perceptions still ?o unheard and unstated. 
This researcher believes the importance of these perceptions has been 
underestimated by many of today's college administrators. Rand gives a clue to 
their importance when she presents the following definition of a perception: 
a group of sensations automatically retained 
and integrated by the brain of a living organism, 
which gives it the ability to be aware, not of 
single stimuli, but of entities of things, (1964, p. 19). 
This definition suggests that perceptions have some influence on the behavior of 
an individual or group of individuals. The perceptual psychologist speaks of 
this influence on behavior when he states that, "all behavior is a product of the 
perceptual field of the behavior at the moment of action," (Combs, 1962). Thus, 
the perceptions of college students concerning the university community will 
affect the functioning of the students in that environment. Specifically, among 
Black college students perceptions represent legitimate assessments of the 
higher education community which may affect, these students’ interaction with 
that community. When college administrators fail to become aware of the 
perceptions Black students hold concerning the university's effectiveness in 
meeting their needs, they increase the possibility of making serious errors in 
trying to meet these students'needs. 
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Thus, this study is an attemot to provide empirical data on the perception 
of Black students in institutions of higher learning. Specifically, the purpose 
is to begin to clarify and define what Black college students mean bv their use 
of the term ’’relevant education. ” The function of the design of the study is to 
provide a vehicle through which Black students can begin to systematically 
operationalize their definition of relevancy in education. 
Limitations of the study 
This study has at least five limitPtions: 
1. The study is focused on and concerned with Black college 
students on predominantly white university campuses, 
thus providing limited, if any, inferences for Black 
colleges and universities. 
2. The study is being conducted on onlv four university 
campuses which limits generalizabilitv to other predominantly 
white institutions. 
3. The study will not be testing any hypotheses. Since this is 
an exploratory field study, this investigation will be limited 
to generating hvnotheses for this or other researchers to 
test at a later date. 
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4. Because the study is basically a survey, it relies on verbal 
data. This is not concrete data and is subject to a typical 
communications bias that exists in surveys. Thus, the 
researcher can never be sure if there is a common usage 
of meaning. 
5. To some degree there will exist a bias toward traditionally 
used criteria for relevance of education. This bias may 
limit the statement of other criteria in preference to these. 
Significance of the Study 
A key factor which cannot be overemphasized in this study is that the 
perceptions being investigated are those possessed by Black students. This 
legitimatizing of the students' input is especially important to the problem of 
providing an adequate educational experience for Black students. Crucial to the 
improvement of institutions of higher education in meeting the needs of Black 
students is some understanding of how these students are now experiencing 
that environment. It is only logical to establish the effectiveness of a program 
before attempting to change or improve that program. This study of Black 
students' perceptions should illuminate not only the desires of these students, 
but also should suggest how they are presentlv experiencing the university 
environment in terms of their own assessment of their needs. These findings 
coupled with the perceptions of the professionals, in education and the university 
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community should enhance the university’s abilit.v to modify existing programs 
and institute new programs which will more adequately address the range of 
needs displayed by the Black college student. Taylor suggests this when he 
recommends bringing about changes in higher education through direct and 
immediate collaborations between students, faculty members, and college 
administrators (19701. 
An additional point this researcher would like to stress is that the study 
does more than say something about the Black college student. It directly 
helps him do something he has been trying to do himself - be heard. Thus, 
the study is both about and for the Black college student. 
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CHAPTER II 
REVIEW OF THE LITERATURE: 
RELEVANCY IN HIGHER EDUCATION 
Introduction 
Though there have been many questions concerning the "quality" of 
the educational experience provided by institutions of higher learning, only 
in recent years has the rhetoric shifted to a question of the "relevancy" of 
higher education. Evidence of this phenomenon is the fact that the topic area 
listing "relevancy" does not appear in the Index of the Journal of Education 
until 1969. This writer believes that this shift in jargon is indicative of more 
than semantic games. Instead the shift is indicative of the new broad range 
of student needs to which the university community is being requested to 
attend, (Sanford, 1969, p. 11). 
Prerequisite to understanding the significance of the above shift is a 
clear understanding of what is meant by the term relevancy as it relates to 
institutions of higher education, their students, and the wider world social 
arena. Unfortunately the literature provides little in the way of a definition 
for the term. Instead, most of the writings on this topic either use the term 
without defining it, or talk about the concept of relevance in higher education 
relative to its correct usage or its misuse. Illustrative of the latter type of 
11 
article is a piece written by Earle H. West. In this article West presents 
what he refers to as two criteria for asserting relevance: 
The identification of an objective or end in view. 
2. The establishment of a certain kind of relationships 
between the subject of discussion and the end in 
view, (1969, 38:1). 
Though this data is helpful, it leaves a lot to be desired in terms of a 
definition that speaks to the operations and functions of institutions of higher 
learning. 
General Definition of Relevance 
As a result of the dilemma expressed above, this researcher chose 
to construct a definition for the phrase "relevancy in higher education." 
First, a general definition was formulated. Then, based on this researcher's 
personal experiences and what he gleaned from literature on the topic, the 
researcher formulated a semi-operational definition for the term "relevancy 
in higher education, " as he saw it, relating to Black students. 
The logical first step for defining the term relevancy in higher 
education was to establish the meaning of the word relevance. In the 
Dictionary of Education, Good defines relevance to mean: "Pertinence to a 
situation, relation, issue, or concern which is in the focus of attention, " 
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(1959). In terms of higher education this suggests that relevancy has some¬ 
thing to do with the pertinence of the educational institution to the student. 
Proceeding a step further, a review of the literature on this topic, 
though it does not provide an operational definition, does suggest a general 
consensus on a constitutive definition: the ability of an institution of higher 
learning to meet the needs of the learner. Typical of a definition provided 
by writers in the field of education is the definition for relevancy provided 
by Weinstein and Fantini: the ability of educational institutions, through 
extrinsic vehicles, to meet the ''intrinsic needs" of the learner, (1970, P- 29). 
However, this writer subscribes to the following as a general definition of 
relevance in education: the ability of an educational institution to meet the 
academic, social, and psychological needs of the student. 
Significantly the focal point of the above definitions involves the so- 
called needs or "intrinsic needs" of the learner. Fortunately, these intrinsic 
needs have been described by sociologists and psychologists (Allport, 1961; 
Murray, 1970; Potter, 1954). Maslow categorizes these needs as physiological 
needs, safety needs, and the need for love, self-esteem, information, under¬ 
standing, beauty, and self-actualization, (1962, p. 55), Since other psychologists 
designate the needs above the physiological needs as needs for achievement, 
affiliation, and power (McClelland, Atkinson, Clark, and Lowell, 1953). 
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Student Needs 
Having observed the perspective that the above writers offered, this 
researcher broke down the term relevancy in higher education into the 
following components related to the needs of college students: 
1. Personal needs: the students need to develop a 
positive identity to himself as well as the world 
around him. 
2. Social needs: the students need to function comfortably 
in a social environment and to grow psychologically in 
that environment. 
3. Academic needs: the students need to acquire ornamental 
knowledge and knowledge in the particular field(s) he is 
pursuing. 
# 
4. Professional needs: the students need to acquire specific 
technical skills to market in society. 
5. Societal needs: the students need to relate his acquired 
skill to the social, economic, and political needs of 
society. 
A further delineation of the five needs listed above follows: 
Personal and Social Needs: 
In an age bombarded by the social, economic, and technical changes, 
students need more facilitating opportunities and experiences than ever before 
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to fulfill themselves as persons. The world as we know it is faced with a 
diversity and complexity of problems which have never before been experienced 
collectively. As a result, national and world-wide concerns place new and 
greater responsibilities on education. Kehas points out that, as a result 
of these greater responsibilities, "education has become increasingly con¬ 
cerned, not only with more individuals, but also with the individual as an 
individual," (1968). 
Specifically, educational institutions are now being requested to 
concern themselves with the personal development of students as it relates 
to their need to grow psychologically. Psychologists in particular have 
suggested that schools have a responsibility to facilitate the development of 
the "fully functioning person" (Rogers, 1961). Also referred to as the 
"expanded person" (Boy & Pine, 1971), the "adequate personality" (Combs, 
1962), and the "self-actualizing person" (Maslow, 1962), Combs describes 
this type of person as one who has a positive view of self, who is open to 
experience, who is creative, who is trustworthy, who has values, who is well 
informed, and who is aware that he is in the process of becoming. Commenting 
on the role of institutions of education Combs goes on to state, 
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Education cannot ignore perceptions which contribute 
to inadequate behavior and limit the individual's 
freedom to seek challenge: negative definitions of 
self, inability to identify broadly with others, failure 
to accept reality of new experiences, (p. 236). 
. . . providing schools which facilitate the develop¬ 
ment of persons with adequate, fully functioning 
personalities is the best way to contribute some 
degree of stability to an uncertain future, (Combs, 1962. p. 253) 
This statement indicates that the key to the fully functioning student 
is his self-concept. Combs, Maslow, and Rogers point out that the fully 
functioning person is largely determined by the ways in which he comes to 
perceive himself. A positive self-concept, these psychologists tell us, is 
essential to the development of the adequate personality. Thus, any educational 
program which hopes to make a difference in its students must be concerned 
with the nature of the self and its development. 
The self, we know, is learned and has to be achieved; it is not given 
(Kelley, 1962). "Self concept" refers to the ways in which an individual 
characteristically sees himself or the way he "feels" about himself. People 
learn who they are and what they are from the ways in which they are treated 
by those who surround them in the process of their growing. This is what 
Sullivan called "learning about self from the mirror of other people" (1947). 
Thus, an individual's self concept is achieved and developed through social 
interaction. Through social experience he has to learn whether he is brave 
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or cowardly, handsome or homely, quick-witted or deliberate, likeable or 
surly, leader or follower, prophet or clown (White, 1952). The individual 
learns he is those things, not so much from being told so, but through the 
experience of being treated as though he were so. Herein lies the key to what 
needs to be done to produce more adequate individuals. To produce a positive 
self, it is necessary to provide experiences that teach individuals they are 
positive people (Combs, 1962). 
Thus, if a positive self is so important to the development of the 
truly adequate personality, as the above psychologists have suggested, then 
the experiences and social environment provided by institutions of higher 
education to facilitate the production of positive views of self must stand as 
a major criterion by which we judge the school’s adequacy in meeting the 
needs of its students. Universities may ignore the self in their teachings, 
however, they cannot escape their influence upon the self and their ultimate 
responsibility with respect to whether the effects of schooling are positive 
or negative. 
Academic and Professional Needs: 
Both the academic and professional needs of the student relate to his 
desire to achieve and perform in the job market. As in the previous case, 
these needs relate to the psychological need of the student to identify 
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himself in a positive fashion. Commenting on this White states: 
Being good at school work, finding oneself comfortably 
effective in the operations required, by one's lessons, 
becomes a bastion of self-esteem for part of the pupils, 
while for others the wearisome daily grind produces 
a general sense of inadequacy in this sphere, (1964, p. 153). 
Specifically, in the case of the college student, competence in 
acquiring subject knowledge (academic need) represents an immediate 
yardstick by which he, through his own assessment and the assessment of 
others, values himself. In turn he views his competence in acquiring 
professional skills (professional need) as the yardstick by which he can 
measure or develop self-esteem in the future. It is important to note here 
that the student's self-esteem is a product of both the observations of the 
individual of himself and of others toward himself. Silverberg states this 
matter strongly: 
Throughout life self-esteem has two sources: an inner 
source, the degree of effectiveness of one's own activity; 
and an external source, the opinion of others about 
oneself. Both are important, the former is the steadier 
and more dependable one. Unhappy and insecure is the 
man who, lacking an adequate inner source for self¬ 
esteem, must depend for this almost wholly upon 
external sources. It is the condition seen by the 
psychotherapist almost universally among his 
patients, (1952, p. 29). 
This suggests that the university should strive to provide a context 
within which the student can engage successfully in acquiring academic and 
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professional skills. The environment should be such that it allows a wide 
range of vehicles for success, suited to varied learning styles among the 
students rather than offering the more limited avenues to success character¬ 
istically demonstrated by universities to date. In other words, the university 
should become less pass/fail oriented, and more purely success and 
achievement oriented fostering fulfillment of the students' desires and goals. 
Speaking of achievement in this sense, Sanford states, "when seen in its 
broader context as one facet of the student's developing personality, academic 
achievement can be very important as an indicator of his present level of 
development and as a stimulus to further development, " (1967, p. 79). 
Societal Needs: 
As pointed out earlier, it is a well-known fact that our society is 
characterized by change and that the rate of change is accelerating. Here 
change, meaning social change, refers to broad and basic transmutations in 
the nature of a society, as in, for example, the technology employed, the 
organization of the family, the arrangements for earning a living, and the 
growth and character of the population (Peters and Hansen, 1966). Commenting 
on the present rate of change in our industrial and automated society, John 
Diebold warns that "the effects of the technological revolution we are now 
living through will be deeper than any social change we have experienced 
before" (1964). Going a step further, Toffler states, "Change is avalanching 
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upon our heads and most people are grotesquely unprepared to cope with 
It” (1970, p. 14). 
One clear result of this concern over the rate of change and its effects 
on people has been the steady rise in the importance of education in preparing 
individuals to function in todays world. There has been a realization that the 
increasing rate of change has been accompanied by changes in societal needs 
especially for technical skills. This suggests that universities not only have 
a responsibility to equip students with knowledge and technical skills, but 
have the responsibility to equip students with knowledge and technical skills 
which are consistant with the demands or needs of the society of today and 
tomorrow. Though it may be questionable whether schools have done this in 
the past, there is no question that it needs to be done in the future if schools 
are to be meaningful to today’s student. Commenting on this need, Toffler 
states, 
our schools face backward toward a dying system, 
rather than forward to the emerging new society. 
There vast energies are applied to cranking out 
Industrial Men - people tooled for survival in a 
system that will be dead before they are. 
To help avert future shock, we must create a 
super-industrial education system. And to do this 
we must search for our objectives and methods in 
the future, rather than the past, (P- 354) 
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Six Levels of Relevance 
At this point it is time to refocus on the particular cultural group of 
students we referred to in our definition - the Black college student. The 
researcher was concerned in this study with the ability of predominantly white 
institutions of higher learning to meet the above needs for Black college 
students. While the above breakdown offers insight into an operational use of 
the term "relevancy” from an educational perspective as it relates to Black 
college students, this researcher felt a further breakdown was in order. The 
task was to translate the specification of needs with the situation experienced 
by the Black student in the university environment. To view relevancy more 
concretely in terms of the Black student, the following breakdown into six 
levels of relevance seemed appropriate: 
1. The need for inclusion - Membership 
2. Meeting the learner where he is 
3. Matching curriculum to the life-style and identity 
of the learner 
4. Relating directly to the affective needs of the 
student 
5. Facilitation of Black orientated implementation 
skills 
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6. The need for the institution to act as a catalyst for 
the resolution of social issues and problems 
It is important for the reader to understand that the focus of these 
levels of relevance are in the format of a semi-operational definition. This 
means that some are expressed directly in terms of the student's need and 
at other times in terms of university operations that relate to Black student 
needs. 
Also of importance is the fact that these six levels of relevance were 
viewed prior to the study as "hunches" by this researcher as they pertained 
to ways institutions of higher education could become relevant to Black 
college students. They do not represent conclusions about relevance to 
Blacks in higher education. Hopefully the results of this study would begin 
to show the validity or invalidity of these hunches. As the reader will be able 
to observe in the chapters to follow, the results of the study point toward 
these hunches being valid. 
Need for Inclusion: The Black student's need for inclusion directly relates 
to his concept of vision of self. According to Mead and Cooley, the self 
arises through the individual's interaction with and reaction to other members 
of society: his peers, parents, teachers and other institutional representatives 
(Mead, 1934; Cooley, 1956). In other words the individual's self is shaped, 
developed and controlled by his anticipating and assuming the attitudes and 
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definitions of others (the community) toward him. To the extent that the 
individual is a member of this community, its attitudes are his, its values 
are his, and its norms are his, (Poussaint & Atkinson, 1970). The extent of 
inclusion, in turn, vastly determines whether the individual will move toward 
a negative or positive self concept. If the individual feels a sense of inclusion 
there will be a tendency toward re-enforcement of a positive self concept. In 
situations where exclusion exists the individual will tend to experience re¬ 
enforcement of a negative view of self. 
In this case the individual to whom this researcher is making reference 
is the Black college student and the community is the university campus. 
Thus, the Black student's need for inclusion involves his need to feel himself 
a member of the university community in order to re-enforce development of 
a positive view of self. 
Some educators have commented on the existence of exclusion of 
Black students on predominantly white university campuses (Keniston, 1970; 
Wisdom & Shaw, 1969). Shaw, in particular, comments on the lack of physical 
inclusion of Black students on predominantly white university campuses. 
This was mentioned earlier in Chapter 1. It seems logical that if member¬ 
ship in a community involves common attitudes, values and norms, Black 
students would desire to have increased numbers of their Black peers 
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represented in the university community, based on the Black students' 
assumption that finding common values, attitudes and norms is more likely 
with Black students than with white students. Related to this issue is the 
need for universities to vastly increase the Black faculty, administrators, 
and other supportive staff. 
Less obvious, but just as important as physical inclusion, are other 
forms of inclusion for Black students. Inclusion for Black students has come 
to be defined also in terms of social involvement, political participation, and 
academic connectedness. The university must, to be relevant, take on the 
responsibility of providing social outlets and the inclusion of the Black culture 
in the social fabric of the university community. For too long Blacks have 
found themselves excluded from a university social setting boundaried by 
fraternities, sororities, and performing arts activities committees. 
Also, related to the above is the need for universities to provide more 
effective vehicles for Blacks to participate in the political arena of the 
community. The fact that universities rely so heavily on political structures 
which are prototypes of the governmental structure of this nation - representa¬ 
tive democracy - in most, if not all instances, has meant that Black students 
as a very small minority on campus have experienced very little, if any, 
sustained political power. 
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The final form of inclusion to which this writer intends to make 
reference is that of academic connectedness. By academic connectedness, 
this writer refers to the inclusion of Black heritage and the Black image in 
the total melieu of the university curricula. Many educators have recognized 
that universities must begin to reassess core curricula in terms of their 
meaningfulness to the life experience of Black students (Wisdom & Shaw, 1969). 
The fact that inclusion has been a recurrent theme in the demands of 
Black students participating in campus demonstrations around the country 
highlights the significance of this level of relevance. The specific demands 
most frequently made by Black students participating in campus demonstrations 
concerning the issue of Black recognition in the first six months of 1969 were: 
offer more Black courses (61%), increase Black student enrollment (47%), hire 
more Black faculty and administrators (48%), end racial discrimination (28%), 
voice in faculty hiring and firing (21%), and Black representation on 
committees (21%), (The Black Scholar, Jan-Feb, 1970, 1:34). 
Thus, the first level of relevance to which the university must address 
itself is that of meeting the Black student's need for full membership in the 
university community. In addition the university must begin to attend to 
Black students' concerns over their "disconnectedness"1 with the university 
community. 
^-''Disconnectedness" - Weinstein & Fantini, Toward Humanistic Education: A 
Curriculum of Affect, Praeger Press, 1970, p. 39. 
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Learner Where He Is: Many studies have indicated that Black 
students on the average enter the college community less prepared academically 
in the traditional sense than the average white student (Bindman, 1966; Bayer 
& Boruck, 1968). Still other studies have cast doubt on the usefulness of 
academic aptitude test scores in predicting college success among Black 
students (Clark& Plotkin, 1963). At the very least the Black student arrives 
on the university campus with a different type of academic experience than 
that of the average white student. Thus, the above data indicates that to be 
relevant to Black students the university should provide additional supportive 
services to facilitate their academic functioning within the university context. 
Perhaps of primary importance for attaining this level of relevance is that 
it be approached through innovative instructional vehicles that do not 
stigmatize the Black student. Included in this aspect of relevance is the need 
for the university community to accept the academic experience of Blacks as 
valid. In addition, colleges and universities should begin to allow more 
flexibility in course requirements or number of courses that a student must 
take in a given semester to maintain university student status. 
Matching Curriculum to Life-Style and Identity of Learner: Related to the 
need for inclusion is this aspect of relevance which suggests universities 
include Black experience and perspective in their curricula. Both in the past 
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and present, universities have been basically white-run institutions, teaching 
white-orientated curricula, based on white middle class values, geared to 
deal with and relate to white middle class problems, and re-enforcing the 
white perspective. Thus, Black students have discovered their invisibility - 
in the university curricula. This in turn re-enforces the student's develop¬ 
ment of a negative self concept (Poussaint, 1968). 
In the past, the only avenue available to Black students to relate to 
the curricula was to deny self and adopt a white middle class posture. As 
previously mentioned up to 1966, mainly because the majority of Black 
students came from a middle class background, universities and colleges were 
able to get by with this type of curricular neglect of Black students. Now 
due to greater recruitment efforts, the new Black students come from low 
income families in hard core urban ghettos. They are more alienated by the 
university climate and the curriculum is even less relevant to their life 
experience than it was to the middle class Black students'. 
What institutions of higher learning must begin to do is not only 
provide special courses on the Black experience, but it also must overhaul 
its core courses in history, literature, the sciences, sociology, and 
psychology to include the Black experience and view of the world (Edwards, 
1970). Also, of importance in this area is the universities' meeting the 
expressed desire of Black students to participate in improving and 
27 
restructuring university curricula (Muirhead, 1969). 
Relating Directly to Affective Needs: Many educators and psychologists have 
stated that educational institutions have a responsibility to attend directly to 
the affective/psychological needs of the student (Fantini & Weinstin, 1967; 
Borton, 1969; Alschuler, 1968). Specifically, universities need to respond 
directly, through its course structure, to Black students' concerns over 
identity, connectedness, and power (Weinstein & Fantini, 1970). Important 
to the university's addressing this level of relevance is the utilization of a 
"here and now" focus (Peris, 1969). The students' concerns over identity, 
connectedness, and power should be addressed directly in terms of how he 
is experiencing the university environment and the world community at that 
moment. 
Facilitation of Black Orientated Implementation Skills: Stated simply, this 
level of relevance means that, to be relevant to Black students, universities 
have a responsibility to provide Blacks with a greater abundance of technical 
skills to bring about social change for the Black community. At least one 
study has found that Black college students place more importance on obtaining 
recognition from peers and helping others than their white counterparts 
(Bayer & Boruch, 1969). Thus it is no longer sufficient for universities to 
teach only the general skills of a profession. They must, to be meaningful 
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to Blacks, begin to teach Black students specific ways to implement their 
skills to ease or solve problems experienced by the Black community. 
Admittedly, this is a difficult task, and it is questionable whether universities, 
at present, have the type of faculty equipped to do this. What is increasingly 
less questionable is that this is a need that is fast being recognized by those 
involved in our education system. Indicative of the trend to focus on 
application or implementation skills is the increased acceptance of independent 
study programs, and other special programs which release students to work 
in the outside community for a semester or two as a valid part of their 
educational experience and course requirements. Included in this level of 
relevance is the need for universities to allow more flexible programming, so 
that students can pursue more freely, acquirement of the implementation 
skills they desire. 
A Catalyst for the Resolution of Social Issues and Problems: The final level 
of relevance included here is related to the need for universities to be more 
actively responsive to social change. This is perhaps the most controversial 
of the six criteria. Specifically, universities are being requested to change 
from within and assume a leadership role, boldly asserting themselves on 
social issues of public policy and social change. No longer is it acceptable 
for universities to pretend to maintain a posture of neutrality. The ’’Ivory 
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Tower" image of the university, removed from the arena of hard social 
decisions and engaged in "objective" teaching and "pure" research belongs 
in the antique stockpile, not in today’s dynamic social arena. To be 
relevant to Black students universities must begin to take active stands on 
such social issues as racism and poverty. In effect the universities should 
begin to become "architects of social change, " (Check, 1969). 
The following diagram represents the relationships of the intrinsic 
needs structures to the six levels of relevancy. It is not suggested that it 
represents a theory or paradigm of the relationship, but only a pictorial 
representation of the relationship as discussed in this chapter. Its only use 
is for the reader to be able to visualize those relationships from the per¬ 
spective of the writer. 
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Thus, this researcher has outlined what he considers to be the six 
basic levels of relevance for Black students within the university structure. 
Underlying these discussions is this writer's suspicion that until institutions 
of higher education have at least met these requirements they will continue 
to hear anguished cries of Black students concerning the lack of relevancy in 
the education they are experiencing. It is also important to note that these 
levels, along with data gathered in a pilot study conducted by the researcher, 
were used to formulate the content of the research instrument of this study 
(see Instrumentation in Chapter III). The results of this study, which the 
reader will observe in a later chapter, have suggested that these levels of 
relevance are indeed valid. 
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CHAPTER III 
FRAMEWORK OF THE PRESENT STUDY 
Research Questions and Operational Definitions 
The primary focus of this study is to determine how Black college 
students define a "relevant education." The study thus involves the investigation 
of the perceptions of Black college students concerning the major criteria they 
use to define for themselves what would be a meaningful educational experience 
in higher education. As such, the study was designed to provide a vehicle 
through which Black college students could systematically select and report 
the prominant criteria they use to assess the relevance of education provided 
by institutions of higher education. 
Most previous studies of Black college students have focused on and 
generated data related to pre-college experience (social, economic, and 
academic), aspirations, and choice of major of these students (Bindman 1966; 
Bayer and Boruch 1969 and Fichter 1966). In addition some studies have focused 
on the academic performance of Black students while attending an institution of 
higher learning (City College of San Francisco, California, 1968). A lacking 
dimension in these prior studies is data concerned with how the Black student 
is interacting with and experiencing higher education in terms of his felt needs, 
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concerns, and problems. Thus, the purpose of this study was to provide data 
relative to the assessment of the relevance of higher education by Black 
students in relation to their felt or perceived needs and concerns. 
A factor which must be considered in such a study is that of obtaining 
observable criteria. It was felt that in order for the selected or reported 
criteria to be useful for improvements in higher education, they should be 
easily transferable to educational objectives. Thus, an attempt was made in 
the study to have participants operationalize their perceived criteria in terms 
of observable and measurable behavior and/or functions of the university. 
The major focus of this study has been made operational by its 
delineation of three research questions which will be discussed under the 
following headings: (1) Basic criteria; (2) Common criteria; and (3) Common 
priorities. 
1. Basic Criteria 
The first research question of this study is: 
What according to Black college students’ perception are 
the basic criteria for determining relevancy in higher education? 
Criteria refers to standards, rules, or tests by which a judgement can 
be formed. In the context of this study Basic Criteria refers to the basic 
standards or tests used by Black college students to judge the relevance of an 
institution of higher learning. Operationally, the Basic Criteria takes the 
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form of a list of selected and reported statements of observable functions 
relative to institutions of higher learning. All the criteria as stated may not 
be directly and fully observable but could be made so with some additional 
operationalization. 
The assessment and evaluation of the Basic Criteria was accomplished 
through the use of a frequency report of criteria identified, and percentages 
of students reporting those criteria. 
2. Common Criteria 
The second research question of this study is: 
Are there some common criteria for defining a relevant 
education perceived by Black students on different 
college and university campuses? 
Operationally, the Common Criteria takes the form of a list of statements 
of observable university functions and the percentages of students reporting 
these statements for each of the four schools represented in the study. 
The degree of commonality of criteria across schools was assessed 
through the computation of a frequency distribution subdivided by four schools 
investigated in this study. In addition frequency reports are used to determine 
departures from commonality. 
3. Common Priorities 
The third research question of this study is: 
What are the common priorities that Black college students 
use to organize their definition of a relevant educational 
experience ? 
Morris (1966) defines choosing as an exercise in valuing, an exercise in 
favoring this over that. This in turn suggests that the choosing or selecting 
of criteria involves the assessment of the degree of value or importance of a 
criteria. Thus, this study also sought to determine the degree of importance 
attached to the criteria selected as reported by the participants. 
Operationally, the Common Priorities takes the form of a list of 
numerical rankings for the criteria selected and reported. 
The assessment and evaluation of Common Priorities involved the 
computation of a rank difference test for criteria ordering within specified 
sub-samples. The specified sub-samples utilized the independent variables 
school, sex, and class. 
A more detailed discussion of the measurements used for the purpose 
of this study will be presented under the heading of Instrumentation in this 
chapter. 
Research Design and Procedures 
The research design for this investigation was developed as an 
exploratory or descriptive field study. The study met the requirements of an 
exploratory field study, since it looked at an institutional situation and then 
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studied the relationship between perceptions and a group in the situation (Kerlinger, 
1964). In this field study the researcher constructed a research instrument 
which was originally to be administered to a stratified (freshmen, sophomores, 
juniors and seniors) random sample of Black male and female college students 
currently enrolled as full-time undergraduates at the following three university 
campuses: Cornell University, Ithaca, New York; University of Hartford, 
West Hartford, Connecticut; and the University of Massachusetts, Amherst, 
Massachusetts. Difficulty in arranging for a random sample on the indicated 
campuses forced a change to a stratified sample of volutneer participants. The 
inherent weakness in this sampling procedure involves the fact that there is no 
guarantee that the perceptions of the students who volunteer to participate in the 
study are representative of those students who do not volunteer to participate. 
Thus, the researcher performed the following procedure to try to adjust for 
this weakness in the design: 
1. The researcher expanded the size of the sample through the addition 
of students of another university in the sample - Ithaca College, 
Ithaca, New York. 
2. The researcher attempted to administer the research instrument 
in a variety of university settings (classrooms, dormitory rooms, 
student lounges, cafeterias, offices and play rehearsal, etc.) to 
motivate different types of volunteering students. 
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3. The researcher sought to sample a relatively equal proportion 
of male and female students. 
The research instrument used in the study was administered personally 
by the researcher on the four specified college campuses during four different 
time periods: the University of Hartford was tested on the evening of April 
22, Cornell University on April 27th and 28th, and the afternoon of April 29th, 
Ithaca College during the evening of April 29th, and the University of 
Massachusetts during the period of May 3rd through May 10th. The administering 
of the research instrument at each of the four universities was done separately, 
and at each administration the researcher was present through the completion of 
the research instrument by each participant. 
Data collection was made for all four sub-samples on the same day of 
the administration of the research instrument. / 
Data collection was conducted at the four schools in the following manner: 
An interview schedule developed by the researcher was first given to each 
participant. Each participant was given a manilla file folder which contained a 
copy of the interview schedule (See appendix I ). The researcher next reviewed 
the instructions for the instrument and clarified each of the listed criteria 
statements for the participants. The participants were requested at this point 
to complete the interview schedule. In addition the participants were informed 
that the researcher would be available to answer questions throughout the 
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administration of the instrument. Following the completion of the interview 
schedule, the participants were directed to replace the instrument in their 
folders. The interview schedules were collected immediately by this investigator. 
The actual completion of the interview schedule consumed approximately thirty 
minutes. 
Participants 
A total sample population of 151 Black undergraduate students from the 
four universities involved in this study comprised the research sample. This 
number included 77 female students and 74 male students. Broken down by 
class the total sample was composed of 71 freshmen, 32 sophomores, 36 juniors, 
and 12 seniors. In the original design for the study the size of the sub-samples 
of the four participating schools was set at approximately 10 per cent of the total 
Black undergraduate student population of each school. This was adhered to in 
all cases except at the University of Hartford where a sample population of 
approximately 28 per cent of the Black student body was used. This was allowed 
due to the overwhelming interest in the study exhibited by the students at that 
university. The above sub-sample percentages represent 55 students at Cornell 
University, 50 students at the University of Massachusetts, 37 students at the 
University of Hartford, and 9 students at Ithaca College. 
A prime consideration in the construction of the sample was to attempt 
to include students involved in different types of university campus settings to 
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provide a maximum possibility of selection of differing criteria. This was 
accomplished by sampling students from four different types of university 
campuses: Cornell is a private Ivy-League type university of approximately 
14,000 full-time students situated in a quasi—rural geographic setting; the 
University of Massachusetts is a large land-grant state university of approxi¬ 
mately 17,000 full-time students also situated in a rural geographic setting; 
the University of Hartford is a small private urban university of approximately 
3, 700 full-time students situated on the outskirts of the city of Hartford, 
Connecticut; and Ithaca College is a small private liberal arts college of 
approximately 3,400 full-time students also situated in Ithaca, New York. 
Volunteers for the study were recruited on the four specified campuses in 
the following ways: At Cornell the researcher contacted the directors of the 
Africana Studies and Research Center, and the Committee on Special Educational 
Projects (COSEP), who set up three days (April 27th through 29th) on which I 
could visit classes, play rehearsals, and informal settings such as dormitories 
and student lounges to recruit volunteers personally. At the University of 
Massachusetts recruitment was assisted by a professor in the Black Studies 
program, Dr. Janetta Cole, who allowed the investigator to sample a laige 
number of students in one of her classes. In addition, aided by an undergraduate 
Candy Early, the researcher was able to recruit other volunteers in university 
dormitories and lounges. At the University of Hartford, the researcher 
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contacted Floyd Bagwell, Assistant Dean of Admissions who set up a meeting 
with a small group of students representing the Black student body to discuss 
the study. The outcome of this meeting was that these students arranged for 
this researcher to administer the research instrument to 37 volunteers. At 
Ithaca College, the volunteers were acquired through a meeting with student 
representatives of the Black student body. 
Instrumentation 
The basic research instrument utilized in this field study was an inter¬ 
view schedule based on the dimensions of relevance of the university to Black 
students developed by this researcher, (See appendix I ). Three primary 
data sources were used to derive the content of this instrument: a pilot study; 
a survey of literature; and the experiences of the researcher. 
Pilot Study: 
An essential source of data for the building of instrumentation was a 
pilot study conducted on the campus of the University of Massachusetts on March 
12th and April 8th. This pilot sample consisted of administering Hutchinson’s 
Operationalization of Fuzzy Concepts (1970) research tool to a small selected 
stratified sample populace consisting of nine Black students enrolled at the 
University during the spring semester 1971. The Fuzzy Concepts research tool 
was administered to five ' students on March 12th and foui* students on Apiil 8th 
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(See appendix II for utilization of Fuzzy Concept tool in this study.) The 
utilization of Hutchinson’s research instrument in the pilot study allowed the 
researcher to have the students breakdown the fuzzy concept, "relevancy in 
higher education, " into measurable parts, or directly observable behavior or 
states (Hutchinson, 1970). 
The significance of the pilot study was that it provided a vehicle through 
which Black students could provide direct input into the development of the 
research instrument. This was felt essential if the study was to support its 
claim of being a study for Black college students, instead of being a study 
just about these students. 
The research instrument in the pilot was administered by the researcher 
and the data collected immediately following completion. Analysis of the data 
was restricted to the assessment of the frequency of the reporting of criteria 
statements in the sample. Any criteria statement that was reported by three or 
more students in the pilot not already being considered for inclusion in the 
research instrument was added. The criteria thus generated were the following 
criteria statements 11 through 15 included in the interview schedule: 
11. The university should finance the college education of Black 
students. 
12. The university should have a Black studies program. 
13. There should be an increase in the number of Blacks employed 
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in University non-academic staff areas. 
14. The university should allow for Black dormitories. 
15. The university should provide adequate consumer services 
(barbers, beauticians, and food service) for Black students. 
Survey of Literature: 
Another source of data for instrumentation development was a survey of 
literature as it related to the topic of this study (See Chapter II). Specifically, 
the researcher surveyed books, articles, and papers dealing with topics related 
to the Black student in higher education, as well as concepts of relevancy as they 
relate to institutions of higher education. In addition the researcher reviewed 
existing research in the above topic areas (Davis, Loeb and Robinson, 1970; 
Gaier and Watts, 1969; Clark and Plotkin, 1963; Fichter, 1966; Harris, 1970, 
and Hine, 1968) for pertinent data. 
Experiences of the Researcher: 
Still another source of data for the research instrument was the personal 
and professional experiences of this researcher. Particularly, the investigator 
drew on both his experiences as a Black student in higher education and as a 
Black instructor in the university community. These experiences were utilized 
along with the survey of literature to develop what was designated and delineated 
in Chapter II as the six levels of relevance of higher education in 
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relation to the Black college student. These six levels were sub-divided 
into ten criteria which became the criteria statements 1 through 10 in the 
interview schedule (See appendix I ). 
Thus, the building of the research instrument included the input of 
expertise as reflected by the literature, the knowledge of the researcher, and 
the perceptions of students for whom the study is being conducted. 
The researcher further modified the research instrument by adding 
qualifiers on a need basis. These qualifiers were used to promote clarity and 
uniformity in interpretation. 
The basic format of the interview schedule consisted of three sections. 
The first section contained a list of 15 criteria statements from which the 
participants could choose. The second component of the instrument consisted 
of an open-ended section. It was felt that not to include an open-ended section in 
the interview schedule would limit the participants to responding to the listed 
items already in the instrument. Thus, the open-ended section of the interview 
schedule facilitated inclusion of data that might have been left out of the inter¬ 
view schedule, that is this procedure corrected for any error of incompleteness 
in the items of the survey instrument. In the third section of the interview 
schedule the participants were requested to rank in order of importance the 
numbers of the six criteria that were of most importance to them. 
Once the interview schedule was fully developed it was pretested on a 
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sample of 12 students and modified for further clarity. 
The basic thrust of the interview schedule was directed at answering 
three research questions delineated earlier in this chapter. 
Statistical Analysis: 
Once again, this investigation was an exploratory field study which 
sought to supply descriptive data in order to facilitate the generation of 
hypotheses. Accordingly, the researcher felt that the most appropriate 
statistical analysis for the study would be a simple data description. Specifically, 
frequency distribution seemed most advantageous for the statistical analysis of 
this study. According to Kerlinger (1964) the simplest type of statistical 
presentation is the frequency distribution, which is, as the name indicates, the 
numbers of cases, or distribution of cases, falling into different categories. 
As was indicated earlier in this chapter, the format of the interview 
schedule was designed to elicit data in the following areas of Black college student 
perceptions: (1) a list of criteria concerning relevancy of higher education for 
the Black students at each school sampled; (2) a list of common criteria related 
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to the relevancy of higher education among Black students across the four 
schools sampled; (3) the priorities of these criteria for the participants at each 
school; and (4) the common priorities of these criteria across the four schools 
sampled. 
In order to achieve the above, the data had to be transformed from the 
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interview schedule to a computer program. The SPSS - Statistical Package for 
the Social Sciences - program was selected because of the various characteristics 
designed in its structure. 
The SPSS is an integrated system of computer programs 
for the description and statistical analysis of social 
science data. The program is such that it contains 
routines for the preparation and editing of data and for 
the calculation and display of frequency and joint 
frequency distributions. The Chi square test of 
significance will be used as appropriate.11 (Gonter, et. al, 1970^- l)* 
Utilizing the SPSS package the following steps were taken in the process 
of analyzing the data: 
1. The criteria were divided into two categories - selected and 
reported criteria. The selected criteria designated those 
criteria which were chosen by the participants from those 
already listed in the interview schedule. The reported 
criteria designated those criteria added by the participants 
in the open-ended section of the interview schedule. It was 
felt that the distinction was important, since the participants 
did not have available to them the criteria thought of by 
other participants while completing the interview schedule. 
Thus, the chance of selection of the listed criteria exceeded 
the chance of selection of other criteria thought of by the 
participants. 
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2. Analysis was then conducted on the basis of distribution and 
the number of responses to each criteria statement. Specifically, 
utilizing the SPSS sub program codebook, the data was first 
computed into one-way frequency distributions by counts and 
percentages. A selection percentage of 50 per cent or above 
was established as the minimum frequency percentage needed 
by a selected criteria to be identified as a criteria of the 
participants by schools. To correct for the obvious bias of 
the selected criteria 7 per cent was established as the 
minimum frequency percentage needed by a reported criteria 
for it to be identified as a criteria of the participants by 
school. This analysis was conducted in supplying data for all 
three of the research questions of this study. 
The following analysis was also performed to generate additional data 
for the third research question of this study: 
1. Two-way frequency distribution was computed with the Chi 
square test for goodness-of-fit. The acceptable level of 
significance was designated as .05. Specifically, the choices 
of criteria were cross-tabulated by sex, and school class. 
2. The criteria or items were ranked two ways for frequency 
distribution: (a) by the order in which the participants 
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ranked the items and; (b) by the range of the rankings for 
each criteria. 
3, The ranking designations were weighted numerically by 
order of importance. The ranking designation ”1" was 
given a weight score of 6, ranking designation "2" a weight 
score of 5, ranking designation "S’1 a weight score of 4, 
ranking designation "411 a weight score of 3, ranking 
designation "5” a weight score of 2, and ranking designation 
M6" a weight score of 1. The weighted items were then used 
to compute the sum of the frequency of rankings to determine 
the degree of importance of a criteria to the participants by 
school. 
As pointed out earlier in this chapter, the interview schedule also 
contained qualifiers to promote clarity of interpretation. These, too, were 
analyzed through the use of one-way frequency tables by counts and percentages. 
The steps above were performed to give the reader a review of the entire 
study. At the same time the researcher attempted to give a brief view of the 
kinds of data the study generated. Report on the analysis of the data will be 
reported in Chapter IV. 
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CHAPTER IV 
ANALYSIS OF THE RESULTS OF THE STUDY 
Introduction 
This chapter will present the analysis and interpretations of the data. 
At the beginning of the study, the intent was to examine how Black college 
students perceived institutions of higher learning in providing them with a 
meaningful educational experience. The key to Black students’ attitudes today 
is the same one most often cited by white critics of our universities: ’’relevance." 
Black students quite simply want an educational experience relevant to their 
needs and aspirations as Black people living in a black and white world. As 
Hamilton points out, 
today they’re understanding that they are black, and that 
as they go into colleges - both black and white colleges - 
they are not going to be made into little middle-class 
black Sambos, (1969, p. 320). 
Background: 
This study focuses on the interaction or involvement of Black students 
with predominantly white university campuses. Typical of these types of 
universities, at least in terms of racial composition, are the four universities 
selected for the study. On all four campuses the Black student body represents 
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a very small percentage of the total university student body. At Cornell 
University, University of Hartford, and University of Massachusetts the Black 
student body comprises approximately 4 per cent of the total student populace, 
and at Ithaca College approximately 2 per cent of the total student population.1 2 3 
Also typical is the fact that the four universities in the sample draw the majority 
p 
of their Black students from urban areas. In the cases of Cornell University 
and Ithaca College the majority of the Black students come from the New York 
City area. At the University of Massachusetts the largest proportion of Black 
students originate from the urban areas of Boston and Springfield, Massa¬ 
chusetts, while the majority of Black students at the University of Hartford 
come from the city of Hartford and the New York City area. 
At least two other features make the four universities sampled typical 
of other predominantly white universities. First, all four of these universities 
have special admissions programs for minority students which attempt to give 
added financial and academic assistance to these students. Second, the 
geographic locations of the four colleges typifies that of other predominantly 
white universities. As noted earlier in Chapter III, three of the universities 
^The researcher relied on discussions with knowledgeable administrators 




selected are representative of universities far removed from a sizeable urban 
area, while one of the institutions sampled is typical of those universities 
located in very close proximity to a sizeable urban district. 
The above representativeness of the four colleges sampled was not an 
accident. It is the result of a conscious attempt by the researcher to select 
universities for the sample that would enhance the generalizability of the findings 
of the study. In addition, as stated in Chapter III, the researcher attempted to 
select four universities that differed in other dimensions to allow for the 
maximum difference in criteria selection by the students. It was felt that the 
significance of all the above is highlighted by the fact that the population of Black 
students is increasing each year and with each increase the problem of the 
university providing an integrated learning environment is becoming more 
pressing. 
Purpose of Study: 
Once again, the study was designed to investigate the desires and/or 
perceptions of Black college students concerning how institutions of higher 
education can be relevant to the Black student populace. Specifically, the 
purpose of the study was to obtain data relating to: (a) the basic criteria per¬ 
ceived by Black college students to assess the relevancy of institutions of higher 
learning, and (b) the priority of these criteria as perceived by these students. 
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A third purpose was to obtain data concerning the commonality of the 
perceived criteria and the prioritizing of these criteria on different university 
campuses. 
Instrumentation and Statistical Analysis: 
To pursue this investigation an interview schedule developed by the 
researcher (See Appendix I ) was used to obtain the data. The research 
instrument reflected the operationalization of the concept relevancy in higher 
education as described in Chapter III and each of the three components 
(sections) of the instrument was viewed as essential in terms of providing 
comprehensive data to answer the three major research questions of this study 
also delineated in Chapter III. This research instrument was administered 
to a total volunteer stratified sample of 151 Black undergraduates at the four 
specified universities. 
Again, one-way and two-way frequency distributions by counts and 
percentages seemed most appropriate for the statistical analyses of the study. 
Referred to by Kerlinger as primary and secondary frequency distributions 
(1964), one-way frequency distributions tell how many cases of the sample 
fall into different categories, while two-way frequency distributions consist of 
comparing frequencies and percentages - categories of variables are juxtaposed 
so that relations can be studied. In the study one-way frequency distributions 
were used to examine the basic criteria for relevance in higher education 
51 
selected by the participants, and two-way frequency distributions were used 
to study the relationships of sex and school class to the ranking according to 
priority of these criteria by the participants. 
The statistical analyses are presented in this chapter in a summary form 
due to the large number of tables involved. Detailed tables representing the 
analyses of the criteria qualifiers, and the cross-tabulation of priorities 
for criteria by sex and class across the four schools are presented in appendices 
IV and V respectively. 
Selected and Reported Criteria: 
The following complete list of selected and reported basic criteria are 
included here for the convenience of the reader in interpreting the data in 
the tables that will follow in the chapter. The number designations assigned 
here to the criteria are the same as those used in the tables. 
Selected criteria: 
1. The Black perspective should be included in the university’s 
core courses. 
2. There should be an increase in the number of university core 
courses which focus exclusively on the cultural heritage of 
Black people. 
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3. There should be one or more courses dealing directly with the 
expressed concerns and interests of Black students. 
4. There should be curricula through which Black students can learn 
implementation techniques and technical skills which can be directly 
applied to solve problems prevalent in the Black community. 
5. There should be university provisions which allow for more 
flexibility in meeting core course requirements. 
6. There should be an increase in the number of Black persons on the 
university campus. 
7. The activities and programs of the university should include 
identifiable provisions for meeting the social (entertainment) needs 
of Black students; i.e., Black cultural center, Black radio station, 
prominant Black guest speakers, etc. 
8. The university should take an active stand on social issues such as 
racism, poverty, and war. 
9. There should be an increase in political power for Blacks in 
functions of the university that affect the welfare of Black students. 
10. The university should provide special academic supportive services 
for Black students. 
11. The university should finance the college education of Black 
students. 
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12. The university should have a Black studies program. 
13. There should be an increase in the number of Blacks employed in 
university non-academic staff areas (i.e., health services, campus 
security, drug prevention program, dormitory staff, maintenance 
staff, secretaries, etc.). 
14. The university should allow for Black dormitories. 
15. The university should provide adequate consumer services (barbers 
beauticians, food service) for Black students. 
Reported criteria: 
16. The university should have programs that prepare Black high school 
students for college. 
17. The university should provide religious services for Black students. 
18. The university should allocate money to Black students to visit and 
study in African countries. 
19. The university should conduct more cross-cultural activities. 
20. The university should facilitate the initiating and operating of 
campus based community programs for the off-campus Black 
community. 
21. The university should institute corrective measures for dealing with 
faculty and school departments that demonstrate racist attitudes. 
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22. The university should institute programs which help motivate and 
prepare Black undergraduates to continue on to graduate studies. 
23. As part of its orientation the university should have a special 
program designed to acquaint the incoming new Black students with 
the university environment. 
The remainder of this chapter will be divided into three major sections 
designated by each of the three specified research questions of this study. 
Basic Criteria for Judging Relevance of Higher Education 
The first major research question surveyed in this study was: 
What, according to Black college students' perception, 
are the basic criteria for determining relevancy in higher 
education ? 
In an attempt to determine the basic criteria that Black college students 
use to assess relevancy in higher education the participants were requested to 
(a) select the criteria they identified with in Part I of the interview schedule 
(See Appendix I ) by placing a check mark in the appropriate space provided 
and (b) report (written) any additional criteria they had in Part II of the inter¬ 
view schedule, numbering each additional criteria starting with the number 
"16". Also, the participants were requested to respond in writing to any 
qualifiers accompanying any of the criteria they had selected. A frequency 
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percentage of 50 per cent was established as the minimum frequency score 
needed by a selected criteria to be recognized as a criteria of the participants 
by school? while a frequency percentage of 7 per cent was established as the 
minimum frequency score needed by a reported criteria to be identified as a 
criteria of the participants by school. An important contribution of data 
obtained is the demographic patterns that unfold. Importance has been 
arbitrarily assigned by the researcher to these data for the purpose of 
generating hypotheses which can subsequently be tested empirically. The 
results of the selection and reporting of criteria by the participants of each 
school and for all four schools combined are contained in Tables I, II, III, 
IV and V. 
University of Massachusetts: 
Table I shows the results obtained at the University of Massachusetts. 
These results indicate that at this university all of the selected criteria 
(criteria 1-15) were selected by the sample participants at a frequency per¬ 
centage score above 50 per cent and, therefore, were found to be basic criteria 
for relevancy of higher education with which the participants identified. It is also 
interesting to note that the frequencies of selection of criteria were registered 
in basically two percentage ranges: 90 per cent and above, and 80 per cent 
to 89 per cent. In fact, there were an equal number of criteria (7 for each) 
represented in each of the two frequency percentage ranges. The exception to 
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TABLE I 
FREQUENCY OF BASIC CRITERIA AS PERCEIVED BY BLACK COLLEGE 
STUDENTS RELATIVE TO RELEVANCY OF HIGHER EDUCATION 
University of Massachusetts 
N = 50 
Selected Criteria F % Reported Criteria F % 
#1 43 86.0 #16 2 4. < 
#2 42 84.0 #17 0 o.< 
#3 46 92.0 #18 0 0. 
#4 43 86.0 #19 0 0. 
#5 44 88.0 #20 4 8. 
#6 49 98.0 #21 1 2. 
#7 45 90.0 #22 2 4. 
#8 42 84.0 #23 1 2. 
#9 49 98.0 
#10 43 86.0 
#11 46 92.0 
#12 49 98.0 
#13 46 92.0 
#14 32 64.0 
#15 43 86.0 
N represents the total number of students sampled at the University of Massachusetts 
F represents the number of participants selecting or reporting a particular 
criteria 
% represents the per cent of participants selecting or reporting a particular 
criteria 
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this was selected criteria #14 dealing with "Black dormitories" which received 
a frequency percentage score of 64 per cent. Reasons for this latter result 
are discussed on page 84 of this chapter. 
Of the reported criteria listed in Table I only reported criteria #20, 
which concerned "campus based community programs, " was reported at a 
frequency about 7 per cent and, therefore was designated an additional basic 
criteria for relevancy with which the participants at the University of Massa¬ 
chusetts identified. Among the remaining reported criteria listed, three 
were not reported at all by this sample. These three were criteria #17, #18, 
and #19. 
University of Hartford: 
The results obtained at the University of Hartford are contained in 
Table II. As in the previous sample all of the selected criteria were chosen 
by the participants at frequency percentage scores above 50 per cent and, 
therefore, were found to be basic criteria for relevancy of institutions of 
higher education with the participants identified. Here as in the case of the 
University of Massachusetts the frequencies of selection of criteria were 
registered almost equally in basically the same two percentage ranges: 90 per 
cent and above; and 80 per cent to 89 per cent. Even more interesting was that 
four of the criteria received a frequency percentage score of 100 per cent. 
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TABLE II 
FREQUENCY OF BASIC CRITERIA AS PERCEIVED BY BLACK COLLEGE 
STUDENTS RELATIVE TO RELEVANCY OF HIGHER EDUCATION 
University of Hartford 
N = 37 
Selected Criteria F % Reported Criteria F % 
#1 30 81.1 #16 2 5.' 
#2 35 94.6 #17 2 5.' 
#3 36 97.3 #18 2 5,' 
#4 31 83.6 #19 0 0. 
#5 30 81.1 #20 4 10. 
#6 37 100.0 #21 0 0. 
#7 37 100.0 #22 0 0. 
#8 32 86.5 #23 0 0. 
#9 37 100.0 
#10 35 94.6 
#11 33 89.2 
#12 37 100.0 
#13 33 89.2 
#14 36 97.3 
#15 27 73.0 
N represents the total number of students sample at the University of Hartford 
F represents the number of participants selecting or reporting a particular 
criteria 
% represents the per cent of participants selecting or reporting a particular 
criteria 
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These four were criteria #6, #7, #9, and #12. 
Again, as in the previous sample one selected criteria was selected at 
a frequency much lower than the others. In this case it was criteria #15 which 
dealt with "provisions for adequate consumer services." The lower frequency 
score of this selected criteria could be accounted for by the fact that the 
University of Hartford is located on the outskirts of an urban center where these 
services are readily available to the Black college students. 
Among the reported criteria in Table II again only criteria #20 was 
reported at a frequency above 7 per cent, and therefore, was found to be an 
additional basic criteria with which the students identified. The results also 
indicate that four of the listed reported criteria were not identified with at all 
by the participants at the University of Hartford. These four were reported 
criteria #19, #21, #22, and #23. 
Ithaca College: 
The results contained in Table III are those recorded at Ithaca College. 
As in the case of the two previous universities, all of the selected criteria were 
selected by the participants at a frequency percentage score above 50 per cent 
and, thus, were found to be basic criteria for relevancy with which the 
participants identified. A different feature illustrated by the results in Table 
III was the existence of greater dispersion among the frequency percentage 
scores for the selected criteria. This could be attributable to the small 
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TABLE III 
FREQUENCY OF BASIC CRITERIA AS PERCEIVED BY BLACK COLLEGE 
STUDENTS RELATIVE TO RELEVANCY OF HIGHER EDUCATION 
Ithaca College 
. N = 9 
Selected Criteria F 1 % Reported Criteria F % 
#1 6 66.7 #16 0 0.0 
#2 9 100.0 #17 0 0.0 
#3 8 88.9 #18 0 0.0 
#4 8 88.9 #19 1 11.1 
#5 7 77.8 #20 0 0.0 
#6 9 100.0 #21 1 11.1 
#7 9 100.0 #22 0 0.0 
#8 7 77.8 #23 0 0.0 
#9 9 100.0 
#10 9 100.0 
#11 9 100.0 
#12 9 100.0 
#13 8 88.9 
#14 5 55.6 
#15 5 55.6 
N represents the total number of students sampled at Ithaca College 
F represents the number of participants selecting or reporting a particular 
criteria 




sample of participants at Ithaca College. 
It can be seen that more selected criteria (7) received a frequency 
percentage score of 100 per cent at Ithaca than either of the prior samples. 
These selected criteria were criteria #2, #6, #7, #9, #10, #11, and #12. At 
the same time two selected criteria (#14 and #15) received a relatively low 
frequency percentage score. Though the researcher has no explanation for the 
low frequency percentage score of selected criteria #15, the low score of 
selected criteria #14 may have been due to the fact that at Ithaca College 
the resident students are housed in newly built modern dormitories which have 
far more conveniences than those usually found in college dormitories. 
Unlike the previous two samples, in Table III none of the reported 
criteria achieved a reporting frequency percentage score above 7 per cent. 
Though this may be an indication of the lack of identification of these reported 
criteria among students at Ithaca College; it is more likely that the lack of 
reporting is due, again, to the very small sample of students. 
Cornell University: 
The results obtained at Cornell University can be seen in Table IV. The 
results in Table IV, too, indicate that all of the selected criteria were selected 
by the participants at a frequency percentage score above 50 per cent, and, 
therefore, were found to be basic criteria for relevancy of higher education 
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TABLE IV 
FREQUENCY OF BASIC CRITERIA AS PERCEIVED BY BLACK COLLEGE 
STUDENTS RELATIVE TO RELEVANCY OF HIGHER EDUCATION 
Cornell University 
N = 55 
Selected Criteria F % Reported Criteria F % 
#1 39 70.9 #16 1 1.8 
.#2 41 74.5 #17 0 0.0 
#3 41 74.5 #18 0 0.0 
#4 48 87.3 #19 0 0.0 
#5 44 80.0 #20 8 14.5 
#6 53 96.4 #21 1 1.8 
#7 52 94.5 #22 0 0.0 
#8 41 74.5 #23 0 0.0 
#9 55 100.0 
#10 50 90.9 
#11 53 96.4 
#12 49 89.1 
#13 50 90.9 : 
#14 47 85.5 
#15 41 76.4 
I 
N represents the total number of students sampled at Cornell University 
F represents the number of participants selecting or reporting a particular 
criteria 
% represents the per cent of participants selecting or reporting a particular 
criteria 
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with which the Black students at Cornell identified. It can be seen that the 
frequencies of selection of criteria were registered in basically three per¬ 
centage ranges: 90 per cent and above, 80 percent to 89 per cent, and 70 per 
cent to 79 per cent. This was different than observed at the University of 
Massachusetts and University of Hartford, where, in both locations, all the 
selected criteria except one fell in the percentage range of 80 per cent to 
100 per cent. The explanation for this difference is not apparent to this 
researcher. 
Only one selected criteria received a frequency percentage score of 
100 per cent. That criteria was #9 which related to an ’’increase in political 
power” for Black students. This finding was consistent with the focus on 
political awareness demonstrated by the Black studies programs (Africana 
Studies and Research Center) at Cornell associated with by the majority of 
4 
the Black student body. 
As in the case of the University of Massachusetts and the University 
of Hartford criteria #20 was the only criteria reported at a frequency per¬ 
centage score above 7 per cent and, thus, was found to be an additional basic 
criteria with which the participants identified. The relatively high frequency 
4This assessment of Cornell's Black Studies program is based on 
observations of this researcher during two visits to the program. During these 
visits I attended class, talked to students, and had discussions with Black 
faculty about the program. 
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percentage score (14.1%) recorded by criteria #20 is somewhat explained by the 
fact that a few of the students sampled at Cornell were involved in a community 
program to help the Black community being operated by the Africana Studies 
and Research Center at Cornell. 
All Four Universities: 
The results obtained for the total sample of 151 students are summarized 
in Table V. As was found in the analyses of criteria selection by school, the 
results across all four schools in Table V indicate that all of the selected 
criteria were selected by the participants at a frequency percentage score well 
above 50 per cent. These scores would indicate the strong identification of 
these criteria as basic criteria for relevancy of higher education by the Black 
students at the four specified universities. The strong identification of the 
selected criteria with the students across the four schools is illustrated by the 
fact that seven of the selected criteria (#6, #7, #9, #10, #11, #12 and #13) 
achieved a frequency score above 90 per cent and five criteria a frequency 
percentage score between 80 per cent and 89 per cent. Of these selected 
criteria two (#6 and #7) received near perfect percentage scores of 98 per 
cent and 99. 3 per cent respectively. The very high percentage score of 
criteria #6 which deals with an "increase in the number of Black persons on 











































































four universities sampled. As mentioned earlier in this chapter the Black 
student population on each of the four campuses represents less than 5 per 
cent of the total student body. The very high frequency percentage score 
recorded by selected criteria #9 is strong evidence that the much publicized 
new political awareness among Black college students is perhaps a reality. 
It is also important to note that Table V shows three selected criteria 
#1* #14 #15) to have received frequency percentage scores across the four 
schools of less than 80 per cent. Somewhat surprising was the comparatively 
low rating of 78.1 per cent given selected criteria #1 which dealt with the 
"inclusion of the Black perspective in core courses. " This was perhaps due 
to the absence in the interview schedule of a clarification of what specified 
"Black perspective. " Equally surprising was the relatively low frequency 
percentage score of 79.5 per cent given to selected criteria #14 concerning 
the university allowing Black dormitories. Since the demand for Black 
dormitories had been expressed in many of the campus protests by Black 
students around the nation a high frequency was expected by the researcher. 
The summary data for all four schools in Table V also illustrates 
the strong identification reported criteria #20 had with the Black students. 
The 10.6 per cent frequency score given this criteria is especially significant 
in view of the fact that it was not reported by any of the participants at Ithaca 
College. As previously mentioned the non-reporting of this criteria at Ithaca 
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was probably due to the very small sample of the population. It is interesting 
to note that reported criteria #20 is closely related to selected criteria #4. 
In fact the researcher had intended for the desire expressed in criteria #4 to be 
included in the interpretation of criteria #20. Obviously many of the participants 
did not interpret criteria #4 in this manner. At the very least an important 
number of participants perceived the desire for "university based community 
programs" to be important enough to list as a separate criteria. 
Qualifiers: 
To promote clarity in interpretation of the selected criteria chosen by the 
students, the participants were requested to respond to the qualifiers accompany¬ 
ing any of the criteria they had selected. As indicated in Chapter III qualifiers 
only accompanied those selected criteria that the researcher felt needed them. 
As in the case of the selection and reporting of criteria, one-way frequency 
distributions by all four schools were used to analyze this data. Because of 
the large number of tables involved in this analysis, the tables are presented 
in Appendix V. The results of this analysis is presented below. First the 
criteria statement is presented along with its qualifiers. Then the results 
are given. The numbers given the criteria statements are the same as those 
assigned in the list of selected criteria presented earlier in this chapter. The 
qualifiers are designated by a small letter of the alphabet. 
2. There should be an increase in the number of university 
courses which focus exclusively on the cultural heritage 
of Black people. 
a. _% of the total number of courses offered. 
Here the participants were requested to indicate what percentage of the 
total number of courses offered should be like that indicated in criteria #2. 
Twenty-eight and nine-tenths per cent was found to be the mean of the per¬ 
centages given in response to this item. The mode was found to be fixed at 
50 per cent. Thus, the indication of these results is that the students who 
selected this criteria desire a very substantial increase in the offering of the 
kind of course that provide knowledge of the Black cultural heritage. 
3. There should be one or more courses dealing directly with 
the expressed concerns and interests of Black students. 
a. One 
b. More_ 
If the participant thought only one course like that indicated in Criteria 
#3 should be offered, he checked "a". If more than one course, he checked 
,Tb". In the results obtained 5.3 per cent of the participants checked "a" and 
76. 2 per cent of the participants checked ,Tb". 
5. There should be university provisions which allow for more 
flexibility in meeting core course requirements. 
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a. Alternative courses __ 
b. Reduction in core courses 
The participant was requested here to indicate the preferred type of 
flexibility by placing a check for Ma" or ’V. The results obtained indicated 
that 54.3 per cent of the participants checked "a", while 32.5 per cent checked 
,Tb". 
6. There should be an increase in the number of Black persons 
on the university campus. 
a. Black student_%. 
b. Black faculty_% 
c. Black administrators and academic support staff_% 
In responding to these qualifiers the participants were requested to 
indicate approximately what percentage of the university community should be 
composed of Black persons represented above. In the results obtained 35 per 
cent was recorded for "a", 35 per cent for ,rb", and 33 per cent for McM. 
The minus 2 per cent difference recorded for "cn could indicate a small amount 
of distrust of Black administrators felt by Black college students. 
8. The university should take an active stand on social issues 
such as racism, poverty, and war. 
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a* Vehicle Choose up to 








Issue policy statements 
Issue mandates 
Action research 
Actively engage in reform programs 
Facilitating student activism 
Engaging in lobbying activities 
Providing facilities for social action 
programs 
Here the participants were requested to indicate up to three ways from 
the above list they thought it appropriate for the university to take a stand on 
social issues. It was found that the highest number of participants selected 
vehicles C, D and G. Thirty-eight and four-tenths per cent of the participants 
chose C, 41.1 per cent D, and 47. 7 per cent G. 
9. There should be an increase in political power for Blacks 






Proportionate Equal Totally Black 









In responding to the above criteria the participant was asked to indicate 
his preference for type of political representation relative to governance of the 
functions listed under Ma". The results obtained indicated that a majority of 
the students sampled preferred equal representation for all the functions. 
10. The university should provide special academic supportive 
services for Black students. 
a. Tutoring_ 
b. Counseling (personal)_ 
c. Career guidance_ 
d. Advising (course selection)__ 
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For this criteria the students were asked to place a check mark opposite 
those supportive services to which they were referring. In the results obtained 
80.1 per cent checked "a", 70.2 per cent checked "b", 74. 8 per cent Mc", 
and 69.5 per cent checked "d". 
11. The university should finance the college education of Black 
students. 
a. Percentage of financial aid_% 
Here the participants were asked to indicate approximately what per 
cent of a Black student's finances should be assumed by the university. 
Seventy-six and eight-tenths per cent was found to be the mean of the percentages 
given in response to this item. This the researcher feels is highly indicative 
of the deep concern over finances often heard voiced by Black college students. 
12. The university should have a Black studies program. 
a. Staffed by Blacks_ 
b. Staffed by whites_ 
The qualifiers for this criteria simply asked the students to note their 
staffing preferences for a Black studies program by checking "a" or "b". 
Though a vast majority of the participants checked "a" (79.5%), an interesting 
number of participants checked "b" (15.2%). This could be indicative of the 
beginning of an acceptance of white instructors in Black studies programs by 
Black students. 
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13. There should be an increase in the number of Blacks 
employed in university non-academic staff areas (i.e., 
health services, campus security, drug prevention 
program, dormitory staff, maintenance staff, secretaries, 
etc.). 
a. Percentage __% 
Here the participants were requested to indicate what percentage of the 
total non-academic staff should be Black. Thirty-six and five-tenths per cent 
was found to be the mean of the percentage given in response to this item. It 
is important to note that this is a higher mean percentage than recorded by the 
participants relative to increase in the academic staff areas. 
Summary: 
Summarizing the results obtained in examining the first research 
question, it should be noted that all of the selected criteria (#1 through #15) 
were found to be basic criteria that Black college students identified with 
very strongly in relation to the relevance of institutions of higher education. 
In particular criteria #6, concerning increasing the number of Blacks on 
university campuses, and criteria #9, relating to increasing the political 
power of Blacks in university functions, were viewed almost unanimously by 
the students as important basic criteria. Indicative of the strong identification 
of the selected criteria by the students was that it was found that all of these 
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criteria were chosen by at least 75 per cent of the students. 
Among the reported criteria only criteria #20 concerning campus based 
community programs was found to be identified with by the students as a basic 
criteria for relevancy in higher education. This finding must be viewed with a 
certain amount of caution due to the sample size (151). A larger sample might 
reveal additional reported criteria which would demonstrate a strong 
identification among Black students. 
Thus, the results indicate that there are at least sixteen basic criteria 
with which Black students identify concerning the relevance of the education 
provided them by institutions of higher education. 
Common Criteria for Defining A Relevant Education 
The second major research question examined in the study was: 
Are there some common criteria for defining a relevant 
education perceived by Black students on different college 
campuses ? 
To examine this research question the same data presented relative to 
the selected and reported criteria in the examination of the first research 
question was analyzed and organized into tables. These tables were used to 
determine the degree of commonality of the basic criteria for relevancy of 
higher education among Black students on the four campuses sampled. The 
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reported criteria were not included in this analysis since only one reported 
criteria received a significant frequency percentage score. Its commonality 
across the four schools can easily be seen in Table V. 
The researcher arbitrarily established a criteria selection frequency 
percentage score of 85 per cent to 100 per cent as the frequency range within 
which commonality of criteria could be established. Utilizing this frequency 
percentage range the researcher assessed the criteria common to the partici¬ 
pants across all four universities, across three of the universities, and 
across two of the universities. 
The results are contained in Tables VI, VII, and VIII. 
Commonality across four schools: 
In the examination of the criteria common to Black students at all 
four schools, the research divided the frequency range (85 per cent to 100 per 
cent) used to determine commonality into three sub-groups: 95 percent and 
above, 90 per cent and above, and 85 per cent and above. It can be seen in 
Table VI that seven of the selected criteria were commonly identified with by 
the Black students at all four schools. Of these criteria #6 and #9 were found 
to have the highest degree of commonality (95 per cent and above) across the 
schools. The researcher was somewhat surprised to find such a high degree 
of commonality in criteria #9, in view of the fact that Black students from four 




























































































awareness would be much more pronounced at Cornell University, where a 
major protest by Blacks has taken place, than at the University of Hartford, 
where no major protest took place. 
It is also interesting to note that criteria #10 was common among the 
participants at all four schools. Since all four of the sample universities have 
special admission programs for Black students which include academic 
supportive services, this could be an indication that the participants feel these 
programs are not adequate in their provision for tutoring, counseling, career 
guidance, and advising for course selection. 
Commonality across three schools: 
The results contained in Table VII indicate that two selected criteria 
(#3 and #4) were common among Black students at three of the four universities 
studied. Criteria #3 which concerned having more courses dealing with the 
expressed concerns of Black students was common across all the schools 
except Cornell University. This could be attributable to the outstanding 
Black studies program (Africana Studies and Research Center) in operation at 
Cornell. ® In discussions the researcher had with many of the students 
participating in this program, they often stated that the courses in the program 
^This is a personal assessment by the researcher based on his 










































































































































were directly related to and about their interests and concerns. Thus, as a 
result of this need being met, these students may be less concerned about 
criteria #3. 
In the case of criteria #4 commonality was found across all the schools 
except the University of Hartford. The difference at the University of 
Hartford which may related to this is the very close proximity of the university 
to an urban center (the city of Hartford). Many of the Black students at the 
university are involved sometime during the year in urban projects which 
perhaps helps them develop implementation techniques and technical skills 
to apply to problems in the Black community. 
Commonality across two schools: 
It can be seen in Table VIII that criteria #2 and #14 achieved 
commonality across two schools. In the case of criteria #2 commonality as 
defined in the study was found for the University of Hartford and Ithaca College, 
while not at Cornell or the University of Massachusetts. The fact that both 
Cornell and University of Massachusetts have formal Black studies programs 
could account for this difference. Many of the Black students at these two 
universities may feel their need to have courses focusing on the Black cultural 












































































































































Criteria #14 was found to be common across the University of Hartford 
and Cornell, while not at the University of Massachusetts and Ithaca College. 
Even though this criteria was common across two schools a lot of disf>ersion 
existed between the selection frequency percentage scores (by school) found 
for this criteria. This could indicate that type of university, size of the Black 
student body, size of the total university student body, and/or the location of 
the university affect a Black student’s desire to have all Black dormitories. 
Summary 
In the study, based on a selection frequency percentage of 85 per cent 
and above, seven selected criteria were found to be common across four 
schools, two selected criteria common across three schools, and two criteria 
common across two schools. Since a very high frequency percentage was used 
to determine commonality, the results seem to indicate that the type of 
university attended by the Black student has very limited affect on his per¬ 
ceptions of how institutions of higher learning can be relevant to Black students. 
Common Priorities for Defining a Relevant Educational Experience 
The third major research question surveyed in this study was: 
What are the common priorities that Black college students 
use to organize their definition of a relevant educational 
experience ? 
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In an attempt to determine the common priorities Black students use to 
assess relevance in higher education the participants were requested in Part 
III of the interview schedule (See Appendix I), utilizing the basic criteria 
they had previously selected to rank the six most important basic criteria in 
order of their importance. Again, the reported criteria were left out of this 
analysis because of the limited number of reportings. 
In the analysis of these data frequency distributions by count were 
used. The criteria were ranked two ways for frequency distributions: (a) by 
the order in which the students ranked the criteria and (b) the sum of the 
rankings for each criteria. In addition, the ranking designations were weighted 
by the order of importance. 
The above analysis was done by school and for all four schools combined. 
The results are contained in Tables IX, X, XI, XII, and XIII. 
University of Massachusetts: 
Table IX presents the results obtained at the University of Massa¬ 
chusetts. It can be seen that criteria #6 and #9 were ranked as the first and 
second most important criteria for determining the relevance of institutions 
of higher education. The fact that less than 5 per cent of the total student body 
at the University of Massachusetts are Blacks is probably somewhat responsible 










































































































Blacks on campus. It is also important to note the very low ranking given 
criteria #14 relating to "Black dormitories. " A possible explanation for this 
is that Black students staged a major protest for Black dormitories in the 
spring 1970 at the University of Massachusetts and had their demand rejected. 
This defeat might have caused some students to feel that the reality of Black 
dormitories was impossible on a state university campus, due to the existence 
of federal and state ^atutes prohibiting segregation of public facilities.* 6 
University of Hartford: 
The results for the University of Hartford are contained in Table X. 
These results again indicate that criteria #6 and #9 were the first and second 
most important basic criteria respectively. Unlike the University of Massa¬ 
chusetts, criteria #12 concerned with "having a Black studies program was 
found to be ranked as the third most important basic criteria. This difference 
seems logical since the University of Massachusetts has a Black studies 
department, while the University of Hartford has no such department. As 
explained earlier the very low ranking of criteria #15 in Table X is probably 
due to the close proximity of the city of Hartford where Black students can 
obtain the specified consumer services. A more surprising finding was the 
v 
6The researcher made this observation while a doctoral student at the 













































































































very low ranking of criteria #5 dealing with "more flexibility in meeting core 
course requirements. " One possible explanation for this is that some of the 
students are carrying less than a full course load and, therefore, are not as 
concerned with the press of core courses. Another possible explanation is 
confusion among the participants over which course s were core courses even 
though the researcher attempted to clarify this during the testing. Later 
conversations with the participants indicated that at least two of the participants 
were confused on this issue. 
Ithaca College: 
In Table XI are contained the results obtained at Ithaca College. Here 
unlike the previous two tables criteria #10 was found to be the second most 
important basic criteria among the students in relation to determining the 
relevance of institutions of higher education. The small size of the sample 
could have been partially accountable for this difference. Still this finding 
would seem to indicate a possible inadequacy of such academic supportive 
services at Ithaca College. A very significant finding in Table X was the 
-very low ranking of criteria #12 which dealt with having a Black studies program. 
This seems to be inconsistent with the 100 per cent selection frequency per¬ 
centage score recorded in Table III. A possible explanation for this is that 























































































































































































































































at nearby Cornell University is open to the students at Ithaca College. 
Cornell University: 
The results contained in Table XII for Cornell University are much 
the same as those obtained for the University of Massachusetts. An important 
difference in the ranking results is that criteria #9 was found to be the most 
important basic criteria among the students, while criteria #6 dropped to 
second most important. This finding was consistent with the researcher's 
observations on two visits to the Cornell campus during the spring semester 
1971. During these two visits the researcher was highly impressed by the 
strong political awareness of the Black students on campus. 
Somewhat surprising was the low ranking given criteria #1 by the 
students at Cornell. It can be seen in Table XII that criteria #1, concerned 
with including the Black perspective in core courses, was ranked 10th most 
important. Again, the lack of specification of a particular Black perspective 
may have accounted for this. 
Across all four universities: 
The results of the rankings for criteria across all four schools are 
contained in Table XIII. These results reveal that basic criteria #6, #9, #11, 
#10, #4 and #12 were, in that order, the six most important criteria for 











































































































































































































































































































































































criteria #8 concerning the universities ’’taking a stand on social issues” received 
a relatively low ranking of 10th place in importance. This may be a result of 
the distrust of university administrators among Black students. In conversations 
the researcher had with students following the study, many of the students 
expressed that, due to the university’s past performance, they found it very 
difficult to trust the university with a task as important as taking a stand on 
social issues. They preferred to have the university first prove its deserves 
this type of trust from Black students. 
Cross-Tabulation: 
To further explore the priorities Black students use to evaluate the 
relevance of universities, two-way frequency distributions were computed to 
test for differences in priorities of criteria by sex and by class. Detailed 
tables of the results of this analysis are presented in Appendix IV. Possibly 
due to the overall sample size the researcher was not able to establish whether 
significant differences by sex and by class did or did not exist. 
Summary: 
The reader should bear in mind that all of the 15 selected criteria were 
classified as important. Therefore, the priorities within these 15 criteria are 
fairly subtle distinctions. While some selected criteria appear to be more 
important than others all are important. The two selected criteria which 
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seem to be of paramount importance to the Black students are criteria #6 
and #9 which concern an "increase in the number of Black persons on 




SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Summary 
The dramatic increase in student protests on campuses around the 
country has resulted in a growing concern about the effectiveness of institutions 
of higher education in meeting the needs of today's students. Of special concern 
is the problem predominantly white institutions of higher education face when 
attending to the needs of Black college students. Though there has been a very 
small increase in the percentage of Black students attending college in relation to 
the total college student population, the increase in the number of Black students 
attending predominantly white universities has resulted in pressing demands for 
universities to provide them with an education that is relevant to their needs. 
This call for a relevant education has been voiced by Black students attending 
universities throughout the nation. 
The purpose of this study was to examine this issue. More specifically, 
the purpose of this study was to begin to clarify and define what Black college 
students mean by their use of the term "relevant education. " The function of 
the design of the study was to provide a vehicle through which Black college 
students could begin to systematically select and report the basic criteria they 
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use to assess the educational relevance provided by institutions of higher 
education. Thus, the study was an attempt to provide empirical data on the 
perceptions of Black college students enrolled at predominantly white institutions 
of higher education. As such the study was conducted on four predominantly 
white university campuses: University of Hartford, University of Massachusetts, 
Ithaca College and Cornell University. 
The major focus of the study was operationalized by delineating three 
specific research questions under the headings: (1) Basic Criteria; (2) Common 
Criteria; and (3) Common Priorities. A three part interview schedule was 
tailored to elicit the specific data needed to answer these research questions. 
Accordingly, the three components of the interview schedule consisted of the 
following sections: Part I included a list of fifteen basic criteria related to the 
relevance of higher education from which the respondents could select based on 
their perceptions; Part II comprised the open-ended section of the interview 
schedule where the respondents could report any other basic criteria with which 
they identified but which were not included in Part I; and Part III consisted of 
a section in which the respondents could rank, in order of importance, the 
selected and reported criteria they considered to be the six most important. 
Thus, presented and recorded was a list of observable and measurable 
basic criteria by which the participants judged the relevance of institutions of 
higher education. Specifically, the criteria reflected observable functions of 
universities which affect the degree to which these institutions are perceived by 
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Black college students as providing a meaningful educational experience. In 
addition qualifiers were presented as needed to assist in the interpretation of 
the choice of criteria by the students. 
The sample population for the study comprised of 151 Black male and 
female undergraduates enrolled during the spring semester at the four specified 
universities. This sample size represented the sum of four sub-samples of at 
least 10 percent of the Black undergraduate populace at each of the four 
universities. The interview schedule was administered in all cases personally 
by this researcher and collected immediately following completion. 
Since the investigation was a descriptive field study, the researcher 
felt the most appropriate statistical analysis for the study would be simple data 
description. This was facilitated through the utilization of the Statistical 
Program for Social Sciences (SPSS) computer program which processed the 
returns. Specifically, one-way and two-way frequency distributions by counts 
and percentages were used for the statistical analysis of the study. The one¬ 
way frequency distributions consisted of the recording of the frequency for 
selections and reporting of certain criteria; and the frequency of specific ratings 
given to those criteria. The two-way frequency distributions consisted of the 
cross-tabulation of the rankings of chosen basic criteria by sex and school 
class (freshmen, sophomores, juniors, and seniors) to test for significant 
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differences among these groups of respondents. Due to the lack of hypotheses 
in the study, the test for significant differences in the responses of the above 
groups involved a test of theoretical difference based on an expected distribution 
of frequency among the cells given the distributions of each variable alone. 
See Chapter III for a more detailed description of the statistical analysis. 
Data from the choices of basic criteria for relevance of higher education 
provided substantial evidence that American universities are going to have to 
make drastic changes in many areas to be perceived as relevant by today's 
Black college student. For instance, a substantial percentage of responses 
indicated that the core curriculum of universities needed to more adequately 
include the Black experience and identity. Overall, the researcher was unable 
to establish difference or lack of difference among the groups of participants. 
This may well be attributable to the limited size of the sample. However, 
documentation from the study revealed that the same criteria were considered 
important by all groups of participants. That is, the major portion of the 
participants identified all fifteen selected basic criteria and one reported basic 
criteria as important. However, there was some variance between the groups 
in terms of the degree of importance of these basic criteria. 
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Results and Conclusion 
It was pointed out earlier in Chapter II that prior to the study the 
researcher had formulated six levels of relevance which he strongly suspected 
reflected the basic criteria perceived by Black college students in their assess¬ 
ment of the relevance of the education provided by institutions of higher learning. 
Accordingly, the results of the study will be reviewed in terms of these previously 
stated levels of relevance: 
Need for Inclusion: 
This level of relevance concerns the Black student's need to be adequately 
represented in the university environment in terms of physical membership 
(student enrollment, faculty, and non-academic staff), social activities, political 
participation, and academic connectedness (inclusion of Black culture in the 
curriculum). At least seven basic criteria included in the interview schedule 
related directly to this level of relevance. These basic criteria were criteria 
#1, #2, #3, #6, #7, #9, and #13. The results of the study indicate that all of 
these criteria were identified as very important criteria by the participants. 
Thus, the results suggest that the achievement of the level of relevance is 
essential if universities are to provide a meaningful educational experience for 
Black students. 
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Meeting Learner Where He Is: 
This level of relevance relates to the Black student’s need for academic 
achievement and his need to have the university supply supportive academic 
services which will assist him in this endeavor. In addition this level of relevance 
involved the university’s allowing for more flexibility in meeting course require¬ 
ments in order to more adequately legitimize the prior academic experience of 
Black students. Basic criteria #5 and #10 directly related to this level of 
relevance. As in the previous case the results indicated that both of these 
criteria were identified as basic criteria for relevance by the Black students. 
Thus, this level of relevance too appears to be essential to the relevance of 
institutions of higher education to Black students. 
Matching Curriculum to the Life-style and Identity of the Learner: 
Closely related to the need for inclusion, this level of relevance more 
specifically concerned the need for universities to include today's Black experience 
and identity in their curriculum. The basic criteria that related to this level of 
relevance were criteria #1, #2, #3, and #12. Again, the results indicated that 
all four of these criteria were identified by the Black students as important to the 
relevance of higher education. Thus, it can be stated that this level of relevance 
was a valid conjecture by the researcher. 
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Relating Directly to the Affective Needs of the Students: 
This level of relevance deals with the need for the university, through its 
course structure, to directly relate to Black students’ concerns over identity, 
connectedness, and power. Due to the researcher's concern over the interpretation 
of the content of this level of relevance it was only dealt with in a limited fashion 
in the interview schedule. As such criteria #3 represented the limited expression 
of this level of relevance. It has already been pointed out that the results 
indicated this criteria was recorded as important by the participants. Though 
limited in interpretation, this result does tend to suggest the validity of this 
level of relevance as perceived by Black college students. 
Facilitation of Black Orientated Implementation Skills: 
As stated in Chapter II this level of relevance pertains to the need of 
Black college students to acquire more technical skills to implement social change 
in the Black community. It is important to note that this level of relevance was 
not intended to infer that all Black students intend to, or desire to, return 
physically to the Black community. Instead it reflects their desire to help the 
Black community whether they are located physically inside or outside. At 
least one basic criteria, criteria #4, directly dealing with this level of relevance 
was included in the interview schedule by the researcher. The results indicated 
that the students not only identified this criteria as important, but also reported 
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as important basic criteria #20 which also related directly to this level of 
relevance. Thus, this level of relevance too would appear to be crucial to 
higher education in its attempt to become relevant to Black college students. 
Need for the Institution to Act as a Catalyst for the Resolution 
of Social Issues and Problems: 
The final level of relevance stated by this researcher concerns the need 
for the university to take an active stand on social issues such as racism and 
poverty. Selected basic criteria #8 dealt with this level of relevance. It can be 
observed that this criteria was also recorded as important by the students. 
Thus, as was the case in the previously mentioned levels of relevance, the 
results suggest that this level too is essential if the university is to be relevant 
to Black students. 
At least one major finding of the study was not anticipated by the researcher. 
This finding related to the psychological safety needs of the Black college 
students. The fact that basic criteria #11 and #14 were perceived as important 
by Black college students suggests that attending to the safety or security needs 
of Black college students is an important area which must be addressed by the 
university if it desires to be relevant to Black students. The researcher had 
originally considered safety needs so primary as to be relatively unimportant 
to Black college students. The results of course indicate this to be untrue. 
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Thus, the results indicated that all of the selected basic criteria 
(criteria #1 through #15) and one reported criteria (criterion #20) were 
perceived by Black college students as important and basic criteria by which 
they assess the relevance of higher education. In addition the findings suggest 
that the six levels of relevance formulated by this researcher, along with the 
safety needs of Black students, are pre-requisites for institutions of higher 
education to become relevant Black college students. 
It is also important at this point to note that the results of the pilot study 
also suggested the validity of the six levels of relevance presented. Specifically, 
all except two of the operational statements of criteria for relevance of higher 
education reported in the pilot study corresponded directly to the six levels of 
relevance referred to above. The remaining two criteria related to the safety 
needs of the students. 
Again, the investigator was attempting to determine what basic criteria 
were perceived by Black college students to evaluate the degree of relevance of 
the education provided by predominantly white universities. While the data was 
fairly comprehensive the impact of its presentation was limited in that it was 
conducted at four predominantly white universities in a particular geographic 
section of the country (northeast). The researcher cautions against broad 
generalizations based on this study which include other universities that are 
not predominantly white and are located in other sections of the nation. Further 
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more, caution in making generalizations based on the basic criteria found in the 
study must be observed since the reliability of the research instrument is open 
to question. That is, the investigator designed an instrument which would 
provide data of substance to this study. The device for obtaining data was pre¬ 
tested for validity; however the pre-test did not substantiate the investigation to 
the point where gross generalizations could be made. With these limitations in 
mind, the researcher feels that some degree of generalizability can be attached 
to these findings because of the similar concerns and expressions of Black 
college students around the nation. 
Recommendations 
Since they were stated in terms of observable operations and functions of 
the university, the sixteen criteria found to be important in the study and the six 
levels of relevance formulated by this researcher must all be considered as 
recommendations to those involved in trying to improve the higher education 
experience of Black college students. In addition the researcher considers the 
following three major recommendations consistent with the findings of the study. 
One of these recommendations deals with communication between Black college 
students, university faculty and university administrators; the other two 
recommendations involve program additions which might facilitate the university's 
attempt to provide Black students with a relevant education. 
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Communication between Black students, university faculty and 
university administrators: 
This researcher recommends that the university set up formal machinery 
whereby the perceptions and desires of Black college students can be aired in an 
atmosphere devoid of the tension accompanying student protest and demonstrations. 
Further this vehicle should function on a continuous basis and include in its 
structure provision not only for the airing of desires by the students, but also 
formal procedures for the Black students, university faculty, and university 
administrators to constructively work out the solutions to any of the problems 
and desires expressed. 
Program additions: "Matched to Relevance" and the "Black Studies 
Consortia": 
In addition to the above recommendation, this researcher feels that the 
following two types of programs should be instituted by universities. 
"Matched to Relevance": Conceived by this researcher along with a group 
of Black graduate students and Black faculty members at the University of 
Massachusetts School of Education, this program involves matching Black under¬ 
graduates with professionals in various fields. While the mechanics of this 
program are still being worked on, the basic purpose is to actively involve 
Black undergraduates with professionals outside of the university who are actively 
involved in trying to solve the social problems prevalent in the Black community. 
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Thus, the program would enhance the ability of the university to equip Black 
college students with technical skills which can be used to improve the social 
conditions and status of the Black community, an expressed criteria for relevance 
found in this study. A brief outline of this program can be observed in 
Appendix III. 
Black Studies Consortia: One of the major findings of the study relates 
to Black college students needs to have an education which includes the Black 
perspective and experience. As such this investigator feels that Joseph's 
proposal for a Black Studies Consortium provides a vehicle through which 
universities can more adequately meet this need (Joseph 1971). Described by 
Joseph as an alternative to each university providing its own Black studies 
program, this model calls for a group of universities to pool their resources to 
institute one adequately equipped, staffed, financed, and housed Black studies 
program (Black Consortium). This Consortium would service the students at 
each college represented in the venture. A key benefit of this model is that it 
would allow the availability of a substantial number of Black faculty in each 
discipline. This researcher feels this important to any curricular program 
which purports to provide Black students with an education that truly includes the 
Black identity, perspective, and experience. As it now stands in most colleges 
individually, there are a very limited number of Black faculty. Though the 
researcher agrees with Joseph’s statement that this model is an interim measure, 
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he views its institution by universities as something that is needed in the 
immediate future, if universities are serious about meeting the Black challenges 
to become relevant. 
In addition to the above recommendations, this researcher believes that 
the results of this study may be particularly useful to Black college students. 
Specifically, the investigator views the results as possible content that Black 
students can use to develop a formal evaluation instrument to assess how 
relevant particular universities are in addressing their needs. Such an evaluation 
instrument reflecting the results of this study could be distributed to prospective 
Black college students throughout the nation. Thus, Black students might have 
a basic check list whereby they could begin to formally assess the relevance of 
institutions of higher learning. 
Suggestions for Further Research: 
This study has provided descriptive data in relation to basic criteria used 
by Black college students in their determination of relevancy in higher education. 
It also illustrated that these students can and do perceive these criteria in terms 
of concrete operations and functions of the university. This study, however, is 
only a first step in the quest to determine how universities can become more 
relevant to the Black college student. Since this was an exploratory field study, 
seeking to provide descriptive data, its most basic utility has been to provide 
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seed data for more empirical study. As such the study has generated the following 
hypotheses which this researcher feels merit more rigorous empirical study: 
HYj: Black college students do have specific basic criteria by 
which they assess the relevancy of institutions of higher 
education. 
HY2: There are at least sixteen basic criteria that Black college 
students use to determine the relevancy of higher education. 
HYg: A high degree of commonality exists among Black college 
students in relation to the basic criteria they use to judge 
the relevance of higher education. 
HY4: The basic criteria utilized by Black college students to assess the 
relevance of institutions of higher education relate to the 
following psychological needs of these students: the need for 
safety; the need for affiliation; the need for power; and the 
need to achieve. 
It is the belief of this researcher that thorough investigations of these 
hypotheses would provide more complete and in-depth empirical data on 
relevancy in higher education as viewed by the Black college student. 
In addition to the investigation of the above hypotheses the investigator 
feels the design for this investigation can be put to further use. Since this 
study was conducted in one geographic area to a limited population, replication 
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of the study seems merited. Specifically this researcher makes the following 
three suggestions for replication of the study to build on the present findings: 
1. The study be conducted in other geographic areas to a larger 
sample population of Black college students. 
2. The study be conducted among Black students enrolled at Black 
universities to see if these students perceive the same basic 
criteria for relevance as Black students enrolled at 
predominantly white universities. 
3. Longitudinal replication would be desirable to observe whether 
the specific observable criteria are substantially variable over 
time and changing conditions. 
Thus the researcher feels that if the above suggestions for further 
research are actualized, invaluable data will be available on the perceptions of 
Black college students. Specifically, those involved in trying to improve the 
effectiveness of universities in providing a meaningful education for Black 
college students will have at their disposal comprehensive data on the desires 
of these students which to date has been lacking. 
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INTERVIEW SCHEDULE: QUESTIONNAIRE 
On Dimensions of Relevance of the University to Black Students 
Date_ 




Erections: Here is a list of criteria relative to how predominantly white institutions of higher 
education can become relevant to Black college students. You are to read the 
entire list of criteria carefully. Then select from this list of statements those 
criteria which meet or match what you think about how universities can become 
relevant to 31ack students. Indicate your selections by placing a ( i/ ) in 
the spaces provided under the heading "choice. " 
List of Criteria 
Choice 
The Black perspective should be included in the university's core courses 
There should be an increase in the number of university courses which 
focus exclusively on the cultural heritage of Black people. 
a. _% of the total number of courses offered. 
There should be one or more courses dealing directly with the expressed 
concerns and interests of Black students. 
a. One _ 
b. More __(number or %) 
There should be curricula through which Black students can learn 
implementation techniques and technical skills which can be direct y 
applied to solve problems prevalent in the Black community 
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Choice 
5. There should be university provisions which allow for more flexibility 
in meeting core course requirements. 
a. Alternative courses_ 
b. Reduction in core courses 
6. There should be an increase in the number of Black persons on the 
university campus. 
a. Black student_% 
b. Black faculty_% 
c. Black administrators and academic support staff 
d. Other Blacks (specify)_ 
7. The activities and programs of the university should include 
identifiable provisions for meeting the social (entertainment) needs 
of Black students: i.e., Black cultural center, Black radio station, 
prominant Black guest speakers, etc. 
8. The university should take an active stand on social issues such as 
racism, poverty, and war. 
a. Vehicle Choose up to 
three items 
Issue policy statements 
Issue mandates 
Action research 
Actively engage in reform programs 
Facilitating student activism 
Engaging in lobbying activities 
Providing facilities for social action program! 3 
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Choice 
9. There should be an increase in political power for Blacks in functions of 
the university that affect the welfare of Black students. 
a. Functions Proportionate Equal Totally Black 










10. The university should provide special academic supportive services for 
Black students. 
a. Tutoring_ 
b. Counseling (personal) _ 
c. Career guidance_ 
d. Advising (course selection)_ 
11. The university should finance the college education of Black students. 
a. Percentage of financial aid_%• 
,12. The university should have a Black studies program. 
a. Staffed by Blacks_ 
b. Staffed by Blacks and whites_ 
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Choice 
13. There should be an increase in the number of Blacks employed in 
University non-academic staff areas (i.e., health services, campus 
security, drug prevention program, dormitory staff, maintenance 
staff, secretaries, etc.). 
a. Percentage_% 
,14. The university should allow for Black dormitories. 
15. The university should provide adequate consumer services (barbers, 




In the space provided below list other criteria you have which are not included 
in the preceding statements. Designate each of your criteria by the use of 
numbers starting with the number ”16. " 
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PART III 
irections: Now that you have listed your criteria in Parts I and II, you are asked to rank 
order the six items that are most important to you. Do this by placing the 
number of the most important criteria in the space provided opposite number 
1, your second choice in the space opposite number 2. Continue until you 









The following represents the modified version of Hutchinson’s 
Operationalization of Fuzzy Concepts used by this researcher in the pilot 
study: 
Operationalization of the Fuzzy Concept, Relevant Education 
What this researcher would like to do is help you operationalize the 
fuzzy concept, ’’Relevant Education. ” That is, I will supply you with a 
methodology through which you will attempt to construct a list of observable 
and measurable functions of the university which will enable it to be relevant 
to Black college students. 
Accordingly, I would like you to complete the following steps as I 
give them: 
Step 1: create in your mind a hypothetical situation representing a 
college campus. This hypothetical situation should have a 
group of people in it, a complete environment, things, 
furniture, etc. The location might be indoors or outdoors. 
Now imagine that the fuzzy concept, relevant education, 
exists in this situation and is in the epitome, absolutely 100% 
your fuzzy concept. Observe that situation and all the things 
you see about it that indicates to you that your fuzzy concept 
is present in this situation. 
Step 2: write down all those things that you observe in this situation 
that indicate to you that the fuzzy concept is present. 
Step 3: Now again construct a hypothetical situation representing a 
college campus and again with the environment and furniture 
and things and a group of people and there is present in this 
situation the complete absence of the fuzzy concept relevant 
education. What things do you see in that situation that 
indicate to you that your fuzzy concept is 100% not present 
in that situation. 
Step 4: write down all those things that you observe in this situation 
that indicate to you that the fuzzy concept is absent. 
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Tests of Completeness 
Step 5: look at the items on the list of the student next to you and 
consider item by item if it is one you should have and if it 
is you put it down. If you wish, reject it. Or thirdly, it 
may make you think of one or more dimensions you have 
forgotten in part because you dislike their dimension. 
Step 6: write down the appropriate dimensions. 
Step 7: (second test of completeness): go back and conjure up the 
hypothetical situation. There were things that you saw that 
you did not write down. Go back and look at those things 
that you saw, but did not write down, and seriously consider 
the implications of these not being dimensions. 
Step 8: (Last test of completeness): construct some dimensions 
that have nothing to do with your fuzzy concept and seriously 
consider the implications of each to your fuzzy concept. 
At this point you should have a fairly complete list of those dimensions that 
you mean by your conception of your fuzzy concept relevant education. 
Step 9: for each item on the list, as yourself, "Can I observe that 
dimension directly?" Something you can't observe directly 
is defined as a fuzzy concept. Thus, for each item you 
decide is still fuzzy, take it off your list. 
The end product should be a lengthy list of dimensions which are observable 
and measurable and are in fact components (rather than symptoms or 
indicators) of the fuzzy concept, relevant education. 
APPENDIX III 
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MATCHED TO RELEVANCE 
(A Model Proposal) 
I. Matching: Roles and Responsibilities 
A curriculum model whose primary purpose shall be to match Black 
undergraduates with professionals in the field working on social 
problems. These social problems should be related to brining about 
social, economic, educational and political change for the Black 
popula ce. 
A. Program Requirements 
1. The student shall be matched with a professional outside 
the university whose expertise is in the same professional 
area or related to the professional area being pursued 
educationally by that student. 
2. The time the student spends with the professional shall be 
in the field. 
3. The matched student shall also be paired with a ’’sponsoring1’ 
university faculty member. 
4. The minimum amount of time spent in the field by the student 
shall be 12 weeks. The maximum amount of time the student 
shall be allowed to spend in the field will be one semester. 
B. Eligibility 
1. The program shall be available to first semester juniors 
and seniors. 
2. The selection process shall include a questionnaire and an 
interview of interested students to obtain information about 
the students which will facilitate quality matching. 
a. recommendations from university faculty. 
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C. Student Responsibilities 
1. The student shall be expected to acquire some practical 
skills in his chosen professional area which can be applied 
to solving the social problems of the Black community. 
2. The student shall be expected to engage in a field experience 
with the "matched professional" which focuses on a particular 
social problem, concern, or need prevalent in the Black 
community. 
3. The student shall be expected to demonstrate his acquired 
technical skills upon his return to the university campus 
(in writing, audiotape, videotape, demonstration, etc.). 
4. The student shall also be expected while in the field to 
participate in or conduct some research (in the broad sense) 
related to his discipline and a specific social problem in the 
Black community. 
5. The student shall be expected to prepare (with help from the 
"matched professional" and "paired faculty") a training unit 
or workshop related to his acquired skills for the Institute 
for Community Action Skills (ICAS). 
6. The student shall be expected to carry one university course 
on independent study in addition to this field experience. 
He, along with his sponsoring faculty member, shall be 
expected to negotiate with the course instructor on the 
evaluation requirements for the independent study course. 
7. The student shall be expected to keep his paired (sponsoring) 
faculty person informed of his progress and needs while in 
the field. 
D. Course Credit 
The student shall receive a minimum of 9 university credits/ 
units for meeting the above field experience requirements. 
Broken down this means: 
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Knowledge of Discipline 
3 units 
Practical Experience in Field 
3 units 
Addition to Knowledge in Professional Area 
3 units 
E. "Paired Faculty" Responsibility 
1. To protect student’s interest relative to the "matched 
professional" and that professionals obligations to the 
program. 
2. To assist the student in his educational needs (advising, 
counseling, and certain learning skills). 
3. To act as an intermediary between the student and the 
university department with which he is enrolled relative 
to the students participation in the program. 
4. To keep abreast of the student's progress while in the 
program - faculty should not wait for student to contact 
him, but take initiative. 
5. To assist student in negotiating his psychological needs. 
F. Responsibilities of "Matched Professional" 
1. To provide the matched student with a quality field experience 
which focuses on certain technical skills of his discipline as 
they relate to solving social problems in the Black community. 
2. To keep a written or taped (audio or video) record of the 
student's progress. 
3. To assist in the development of the student's general 
knowledge of the pertinent discipline through conferences, 
assigned readings, meetings with colleagues, etc. 
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4. To assist the student in conducting a research project in the 
field. 
5. To assist the student in developing a training program 
designed to transfer his acquired skills to Black community 
persons. 
6. To safeguard the student’s general welfare while he is in 
the field. 
7. To communicate at least three progress reports on the 
student to the student’s paired faculty member. 
II. Institute for Community Action Skills 
The function of this part of the program shall be to provide a combined 
university and community based training program which would attempt 
to provide community persons with a wide range of professional skills 
with which to address problems (social, economic and political) 
confronted by the Black community. ICAS shall be uniquely staffed by 
undergraduates who are participants in the "Matched to Relevance" 
program. Sponsoring faculty members shall also assist and lend their 
support when needed. Trainees for the institute shall consist of 
volunteering community persons who are interested in this type of 
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